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HERELT, REICEVHEDSWEE 2 HR UL Lkt T,

ARAEFZAE LD TRBIZAFE LcD X 1866 (BEHE2) FEo 12 A 7
HOZETHBY, BEBERPHEITICH L TRE L7 6 ABAF LT,
EVY Ve TAT I, 18 EICHARIRESINICA T v FHFIRE
#Fli Samuel Robbins Brown (1810-80, Lit%, 757 ) ORI 5 72,
[/ UA S v & edEika AARIZIRE U7z Guido Verbeck (1830-98, LI#%,
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C ) N, T, CERE, 715 o7ddls, Mo, SHEEnoss)
2T,

1. HEES (1845-87, Reynoske Ohara, £, KIEAZB) @ 1867 4F
English Department, 1868, 69 4 Classical Department®

2. LB (1831-70, Shiozo Hisamatsu, £, Af) : 1867, 68 4F
English Department

3. {-lsfli (1831-1900, Quanitch Shimada, &IRf, &) : 1868 4%
English Department

4. HHER (1843-1928, Zuro Kudo, £k, THET-HR) : 1867 4E-69 4F,
1871 4F English Department®

5. T Bk (1844-41], Hecomaro Yoshida, £, MHEES :
1867 4 English Department, 1868 4E-70 4 Classical Department

6. AT/ (1840-67, Shuha Asiwara, £, 5 EE) © 1867 4 Eng-
lish Department, 1867 4£7 HE vV v TH#,

7. B R RES (1849-1904, Ziro Nada, #&A) : 1871, 72 4E Classical
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Department, 1874 4F English Department®

8. HHE— (1852-1909, Sayeache Tsuda, BEA) : 1871, 72 4F Classi-
cal Department

9. HEIBZA (AEIEA, Kooninoske Nakahara, [II[1) @ 1871 4F
English Department, 1872 4 Classical Department

10. A9 ZH8 (1851-1909, Saburo Iwao, HEA) : 1872, 73 4 Classical
Department

11. #EEZl (EE4EAY], Inoske ikeda, FEVLE) : 1872 4F English
Department, 1873, 74 4F Classical Department

12. HHBER (BRI, Keijo Yoshida, FEVLE) : 1873, 74 4E Eng-
lish Department

13, HbE®: (1849-1927, Sadanori Youche, EEVWLES) : 1873 4F English

Department®

HAABZLERS

KEDOPEZEOFEKT, 1870 U I N2 O HARKARFEN
FATOREFRELLY, 2oy v« 7AT I — AL, EHEKEADF
LTULE-7ctcdd, HUEEOHARKAREEREDE & & - BRI Z R AT 2
DIZHE L v, LUHEG, #15tD Monson Free Library and Reading Room
Association IZH#& 2 B - 7248, HAANR FEICBT 2 —RERHIEO &
DT EK ST,

ZIZTE VY VHAOHITTROIEE F— 7 — PR LR, RO
HENT, SAODHAARFPENRXZE—FEZMHLIcE LD NEDRL
FERARFER U, £V VEALOHRFR, oMo h.OEBHiTH 5
ATV 7T 4=V FEN—bFT 4+ — FOFREICHKEN B, Hi& I
Springfield Republican (LI, SR) T, #%#&3 Hartford Daily Courant
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(Utk, HC) TH%,
AROLFOEWDO A & 3ROELAE —F OWlFHH 4, WHF IR
DEY TH %o

1. BFE#%E “Introduction of Christianity in (into) Japan” T
YUZMHDODHEHEANDEA; SR 186946 H 30 0, HC : 1869 4E 7
H1H

2. #M#— “The Government of Japan” THAD KA, SR : 1871
6 H 28 H

3. EIRXHER “Changes in Japan since 1868” 1868 ELIEND AADE
{1 HC: 187146 A28 H

HFBOAE—FOAMN 2R LFohTWE, 20D 3ADICH
O PNEE, LFOLBICHESE, UTFICEEE > THMT 5, &
B, EXAE—-FEXRFERE LTI L,

1. 1869 F%ER BEFBHBORIRE—F

BRI I I nid, 1869 A EX TR, MR & HE RN
essay ZHlE LT 5, HFED#HEIE “Introduction of Christianity in
Japan” T, EHid: “Japan as it was and is” EWHETH B, T D 2
AKDAE—=FDH b, LHEOHLELDZ TN, FiHEOHTEHD
AE—=F 5o SRIEFRE—F ALY, HCIZ—EIHE VWS ETERD
EFTw3z, 5k, MrBOHREZ, SR TEHIE in 2> T30
HC Tl into &7 > T 5, HIE, BEREERFEOPTRIGE IS
Moo, WORE—FRALBHINTHRLL, AFDER L,
Biro8d 5 &, MEHEFMIHZROBARLVINFEKE s LBbhb, ¥
2 N BDOGEEW - 1B A E—F O S MBERIICTHIRIE > e D 7
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590

R, HEIE, &IT18674ED 1 Ah o HFERNT AL, 684E& 69
A EMBITHATO S, HHEIZZOETHEELTLEY, FrRREs
IZh D TAER, HMFHEEL Wb, ZO 3ERTFY v vil, TV
FEICOBEXENT DA,
2ANDHATORGEFHBRIENLTRB LN, ol ¥oitElr-1e
LRbLhBEY, 2FD, TORXAE—FEFEVY VIZET S 2HF0D
BEOMMBRREZZ TV WLIEAS, HC DI T ANEWEFE, 2 A
DHFEIZDNT, ROXHICHETHN LT 5,

The commencement of the Monson academy, on Tuesday,
was enlivened by dissertations of two of the Japanese students,
one twenty-two years old and the other twenty-four. They spoke
in very good English and exhibited considerable keenness of ob-
servation and power of thought.

(B v e TATI—0FFENR, 22iKE 240 HAANFFE
DRXAE—FT, —JHOKD L0y 27, 2 A0S L 7o 385k
BRDLPALIRTE DT, MiE0EEWBIE EBENNEL Shiz)

HFEDZAE—FIZONT, ZLFRFEOHETRD XS ITBXRTNS,

The latter was a liberal and very thoughtful production.
While pleading for the introduction of Christianity in an organ-
ized form, he yet clearly sees it is an error to suppose that the
establishment of the church among a heathen people is sufficient
to raise them to any height of Christian civilization; “every indi-

vidual mind must be expanded by sound knowledge and be led
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by true Christian piety.”

(FEFEO/NmXIE, BEPAAHTED, HiEF Y X PEHOBEAN
HAE I T O N B NE K EHZONVLERD NS b, BEGEOHI
HEsEaLshhid, ZoMoREF ) X MECUHDO ED K5 15 H
IZHGI& EIF2 2 EMTEZEBZ 2D MIENK, S0 T EEE-
SO LHELTOS, [HBMEADKHIA, ELWAERIZE > TEMI
SN, HOF VA MOFMONIL > TEMNBITNEE S0 D

HEOHTOEHHIEIREF )V r— v EMETH B, BEEDT S
VEIRY, 2L OEHMAER LTS RKOEERTHNIE, MR

MEITBR L TO B BFIH D78 CIan, MDA REENES P

Tbdhot, HTEIEF, IITHRATEHSINGMND»S, RFEEB~<IZD
Thb, ZDEELHII liberal EFEMLIZDIEA S,
HAEORD 1 XF5IHAT 2 MENd 5 EabN, RLHEEHEATHS,

“As I deliberate on the history of Christianity in western na-
tions I find precedents which show that if the church as an insti-
tution is established in Japan before the people are taught the
truth of gospel then there will be no social improvement, for the
morality and prosperity of nations advances according to their
knowledge and practice of the specific duties and virtues of the
Christian religion as we find it in the New Testament.”

(PHEEEICB 1 2+ ) 2 MEOBERITONTELSELTAS L,
RO &5 HERTRBIPEDNDH B EMG5E, HEANFY X
N O¥AZ OB AN KM E LTEFLTLES &, H
AOEREEINE O, LD Did, EROEREEMmMEE, iR
FIHELNTOB X SIT, FU X MEDPEA 5 BRI 238 &L &2
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DENEFITTBHILEITLD, BDHONDIDEN S

HrBoTEE, BEPHENIC Eh SHmET 20128 ->T, MAD
BUBHELShRER SN ENI HILH b, TODITE, FUR M
EHRPEE U REBE LB TH S, T LT, FY R MNEEZIANICAL
MEFITHZ TE L AT, HeMiishnid, SIS hagZon
brcoaINb Edb RT3,

AHELIERE, COEHINAZMEVS S FNICHELEZ 2K LI L
759, SROTEFIZLE E, ZOXRERTRIT I UPBBIHIL T,
HTRBOEXAE —FOAXFIHOBEEIZRD LS IZHIN TN B,

Let me say, at this point, that seated with the trustees on the
platform, and an intensely interested listener to Yoshida Hico-
maro’s words, was Rev Dr S. R. Brown, in his early life a resident
of Monson, and for several years since a missionary in Japan.

(XC, 2ITHENTBERLNI END B, FKROHFE LN
WATHE > TBMCHEEBF T D, TV Y v THOH A %8
U, RIEAARTEBICHER VBAERNCRE L2759 ViiTh - 720)

SEROT I VORIGEELEMNTOE D, R LTIOELZAE—
FEMETHE NS, 7730 VdMER S TOWIDREA I D, 2RKOH
HTWY EFohikcl&nod, 2h olBT-BICHGOMFNES N
CERMBET IR, TV LHSDAKRTOEHRERKOHE
DRI N EM R DL 2 5 12725 5, RERMB S ELSOHE G —U)
COHIZOVTOFKRELTHE,

CORXAE—FORAKOFFMIEE, UL, WKOLEISEML TR
WHEIZH D, KEAICLTANIBYROZELEAIM, SETHEMSS
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FITHFY R MEEEE LLRSH, RO THRAEEEIZLYBEAT
WAHIIMIZIZEA EO, BRRFRICE s 2 &30 A, G246 HT
3, MEBUGREEF Y X M EOMBEDARATEIREDTE ST, HANS
KRBEFEITFY 2 MEOBMERL Sh T,

HYRlE, AE—FOPTHSOBMIZOOLTHF L TR L, —&t
T, WHAHSENMEHNEZFE 72 F VA NETHDZEIFHOENTH 5,
ZOED 1 HIZT TIZEALEZT TOREEN I DL R E—F DML -
DT EERNL B, BV Y s THT I =% Ui
HpEoht, HREGHOZHREPICHICKRTRE ShTO ek, 1
BHHOICROTADE THSDEWEMEP SN LI &IT4 5,
1869 4E &5 FLOKEIC, —HARAB PN T F TITHmEICF Y X b
BANOIFKAE RO TRAE—F LS B TERBLL oI i3 & A LHIx
U

BV Yo THT I, FRTRIREED - 7208, 7Y F2 5 LTH,
FUZX MM, [FV Vv« 7 Vi, wEHYE BHFERREICE
Mahs] LW, REFY X MO FMAOEIZE L BERSEY - 72
DIZA D,

SRIZEBSNLBETREFBOELAE—FN, 1ZIFLFIHSH
Tib, ZOHNHT 2 ADH RBPLHFDREFDIRD & 5 iZHEh i T CTHILE

i

Quite the most novel and interesting features of the day were
two dissertations by Japanese students, three of whom remain in
the academy. One by Yoshida Hicomaro was on the “Introduc-
tion of Christianity in Japan,” and the other by Ohara Reynoske
treated of “Japan as it was and is.” Both are men of more than

ordinary force of character — evidently shrewd observers and



keen thinkers. The first-named is 24 years old, and was dressed,
at the exhibition, with scrupulous neatness, in black, and with
light-colored kids. The other, two years younger, has a rather
freer command of the English tongue, and both could be fully
understood by one who paid close attention. They spoke slowly,
with impressive dignity and seeming intelligence, and without
apparent embarrassment. The essay on Christianity in Japan was
remarkably interesting, in view of the surprising progress of that
country toward civilization within a few years past, and espe-
cially as showing the readiness of the long secluded Japanese to
accept new and progressive ideas.

(ZoH, FEKRYG THKES HIL > OB HAAR AL S 2
KROFMLTH %, WiH & bITHAD AT, B, BEE
SICHIShIZBEI DD B, MTEHEF 24K TREROEBAE LRI
HE a0 Fy FEOFEEWS HiTisTchicBini, &5 1 AR
223K T, FEEE LD HBICENI LT, WF L, HYEER
UCTHEG 3BT & 2 0GR THIBE L7, 3iA 3w - b LT
T, He EUREEDHS O, BWHINE U o, HicblrEIo&
BESRIN -T2 HADF Y X MEUTHIT 28R E—F 13, FHHIC
B ZED 5 7o, 2003, BORIINL LTz HAPBEEHAEDRIZ
TRICH i TE S NEHESE2E S, HLOEBALZHA DB 2% T AN
LEBERETOENSTH 5,)

SR & HC Ot ZFDO AR AEFAICHT2HIRIBIZIEEL > T 5,
ZTh, HEOTENINEHON TS, 127L, ®oDHEXDIHE,
FAT 4 THAOBIZTIZZEL TOIRN T EDG0 5,

AENERHEZ T T B0, BTEBAADNBICEHEXHORE LT - T
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FRRWIEA S D WTEBIERREORETI SRR TH5S,

I stand to-day in your refined and enlightened assembly, rep-
resenting a very distant people, unlike your nation, because the
gospel of Christ has made you to differ. Plant the genuine gospel
in the good soil of our land, and our civilization will soon bear
beautiful flowers and precious fruits.

(G H, B4R, EHshERIhTAZDELEDoPT, &R
BARBEDO—AELUTH R > T3, 200 E, e HEAAL
BIZY, HEIPICBMOBEFIHHRENTNE LI T ETH B,
ES, BROERES L IIRIZHOE G OFMETHF N T E 72Uy,
ZHTNEHADOXHIZ T CICTHELWIEERAY, BELIHEED
FB5IETHAD,)
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FFZDOTHEBICER L T35, ChREHBEO—DOKRELFZ
2Mb LN,

We hope the pure gospel will be introduced into Japan, and
that those who teach the gospel will be influenced by no narrow,
sectarian, or selfish design. Give us the pure gospel, and all Chris-
tian institutions in their best forms will then be built up.

(FeWLEATOEDIFHEDORENHARILG S5SNI HTH 5,
ZLT, ZOBE0 T, KT, RO, FICS P
ENBELIBATH->TEESR U, EH, KAICHOEEEZY
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TR,
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Wi, FU R MEEREARET B PPECP O S M ITERIEEZ D T 5705,
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Many call the people of Japan barbarians, but we are not
wholly benighted. We know not the true God, we have not his
revelation; the disciples of Christ, the Messiah of the Jews, never
landed on our shores. But all of God’s gifts are not limited to
special places. We are said to have a peculiar endowment to un-
derstand between right and wrong; our people have the power of
philosophical investigation; and we have been taught good moral
virtues. In astronomy we know so far as to calculate eclipses; and
as to education, all classes of all people of both sexes can read and
write and cast simple accounts. In comparing our quite inferior
to the superior occidental civilization, though we have not the
clear sun, we are favored with the minor optics of truth, and are
thankful for the light of stars.

(HARANFBHZEAFETbD SN THEH, Frda{BARTRED
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Yoshida Hicomaro (Fff-E54if)
“Introduction of Christianity in Japan”

[F VX MEHDHENDBEA ]

Springfield Republican : 1869 4 6 A 30 H &
YOSHIDA HICOMARO'S DISQUISITION.

When we see how Christianity has developed itself we seem to be
inspired with inexpressible awe for its great power to prevail in the
world and to become the universal religion upon the earth. I cannot
with my short-sightedness and scanty knowledge forecast the ways
of its extension and the results of providential movements, but as we
study the forces of nature, so we may study the tendency of Christi-
anity to develop itself, and be led to conclusions which we hold to be
as certain as self-evident truth. Iregard it as the great fact of present
time that God, who made the world and is our Heavenly Father, is
now recalling together all his children into one great family, who
have for long ages broken away from each other, and from generation
to generation have never been brought together face to face, to under-
stand each other in a familiar way. Such a final result we may fore-
see, though the human mind and human society are very distant from
perfection, and though nations not now Christian may vehemently
oppose the great light, because of many prejudices and because of
great ignorance and many fancies and immaterial imaginations; yet
they will all give way, for God is infinitely great and infinitely merci-
ful, and so at last all nations will rejoice in Christian light and truth.

It is very important to introduce the church to Japan — that is,



Christianity in an organized form, or as an institution; but I doubt the
correctness of a common idea that if heathen people introduce the
church they will at once rise to a high state of Christian civilization.
If any people hunger and thirst to become God’s children, and do not
desire to return to their former state, they may make their acknowl-
edgement of the divine truth and light, and not be included with un-
regenerate minds, but really have a godly-principled character
formed in them. It is very hard to embody in a people all the specific
elements of Christian virtue and character, and it cannot be done
without the inward spirit of the people is made better. A heathen
people may profess to be Christian, cast away idols, be baptized and
build churches, and yet paganism in their hearts not be removed. If
we test the element of pure original Christianity in its first ages, we
find its progress was rather slow, and there were many obstacles. **
As I deliberate on the history of Christianity in western nations, I find
precedents which show that if the church, as an institution, is estab-
lished in Japan before the people are taught the simple truth of gos-
pel, then there will be no social improvement, for the morality and the
prosperity of nations advances according to their knowledge and
practice of the specific duties and virtues of the Christian religion, as
we find it in the New Testament.

We hope the pure gospel will be introduced into Japan, and that
those who teach the gospel will be influenced by no narrow, sectarian
or selfish design. Give us the pure gospel, and all Christian institu-
tions in their best forms will then be built up. Every individual mind
must be expanded by sound knowledge, and be led by true Christian
piety. Scientific knowledge will greatly help true religion in our
country, for science shows how wonderfully the God of nature has
made and governs the world. Every kind of good education is needed
as a help, for it is the object of all true education to aid the human
mind and spirit in its march unto perfection. There is need of good
schools, grounded in Christian principle, to educate minds to deep
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thinking, to form noble moral characters, to teach right views of God
and human duty. Then we may hope that the civilization of Japan
shall progress until she becomes the Attica of oriental nations.

Many call the people of Japan barbarians, but we are not wholly
benighted. We know not the true God, we have not his revelation; the
disciples of Christ, the Messiah of the Jews, never landed on our
shores. But all of God’s gifts are not limited to special places. We are
said to have a peculiar endowment to understand between right and
wrong; our people have the power of philosophical investigation; and
we have been taught good moral virtues. In astronomy we know so
far as to calculate eclipses; and as to education, all classes of all people
of both sexes can read and write and cast simple accounts. In compar-
ing our quite inferior to the superior occidental civilization, though
we have not the clear sun, we are favored with the minor optics of
truth, and are thankful for the light of stars.

I stand today in your refined and enlightened assembly, repre-
senting a very distant people, unlike your nation, because the gospel
of Christ has made you to differ. Plant the genuine gospel in the good
soil of our land, and our civilization will soon bear beautiful flowers
and precious fruits.

(KXo BHEOLHOELLBY TH B, AE—FORXTIE, I IITHE
SRS ARl s 5 oA, EHFREW LI EL LTS,
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Tsuda Sayeach (HHE—)
“The Government of Japan” [ HA® BfAk |

Springfield Republican : 1871 4 6 H 28 H&#
THE GOVERNMENT OF JAPAN

The western nations have quite generally believed that Japan
has, until recently, been governed by two sovereigns, one having
charge of religion and education, the other of civil and military af-
fairs. This opinion is not correct. Japan has always been ruled by one
line of sovereigns only, called Mikado or emperor. The throne has
been held by one family from an unknown period of antiquity, and
they hold it still. About 700 years ago a change or revolution oc-
curred, in consequence of the strife of two rival families. After a long
contest, the conqueror was invested by the emperor with absolute
control over the military affairs of the empire and was called siogun,
or commander-in-chief. At first the siogun paid his regards to the
emperor, but finally represented his own will as that of he emperor
himself, and thus the emperor had really no control over the military
power of the siogun. He remained in his capital, having no knowl-
edge or influence in relation to any of the wars of the empire, and
retained only the title of emperor. The power of the siogun was really
supreme, since he had usurped all the authority of the emperor. The
usurpation of the siogun was, however, opposed by other families
who fought continually with one another, the stronger obtaining the
office. The conflict continued until about 300 years ago, when Japan
was in a state of utter confusion, all the princes waging war with each
other, and being ambitious to secure the office of siogun. This con-
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fusion of civil war ended by the genius of a prince named Tokugawa,
whose ability for war and statesmanship were so great as to rank him
with Julius Caesar and Napoleon Bonaparte. This prince became
siogun, also called tycoon and the office remained in the family for
three hundred years, a period of universal peace throughout the em-
pire not a drop of blood being shed in war, and the people were every-
where prosperous and happy. The wise measures of the great prince
caused this long peace, unexampled in the history of all nations.

But now the time came when the power was taken away from the
tycoon, to return to him no more forever. The people of Japan began
to think that the power of the tycoon should be restored to the em-
peror to whom it belonged in the ancient times. A revolution broke
out in 1868 and in one year was completed and the governing power
was once more placed under the care of the emperor as the executive
head of the nation. The old system of the government was changed
at the same time to a style which, in some respect, resembles that of
England, in some that of the United States. One of the results of the
revolution in Japan was that the distinction of rank which before had
always existed, immediately gave way and appointments to offices
were entirely opened to any persons who had the ability to occupy
them.

The form of the government is mostly that of a republic, with a
hereditary emperor at the head. Such a constitution we must have in
the present state of the people. Without an emperor Japan would
soon be involved in anarchy. We should be as France was eighty
years ago, and as France is also suffering in the present days.

A republic like that of the United States, in all respects, is imprac-
ticable in other nations in the present century. The people of the
United States are the descendants of men who fled from oppression
and came to this country across the ocean for the sake of civil and
religious liberty. They united and fought for a common cause of free-
dom and independence, and established their constitution by their



own hands. Therefore a republic is the natural form of government
for the people of the United States, and it will be maintained so long
as union and education are preserved. But the people of Japan are
utterly different from the Americans. From an unknown period of
antiquity, they have never been oppressed, but have always enjoyed
their freedom. Even during the military despotism of the sioguns, the
princes and those who were strong enough to oppose them, alone
were oppressed, but not the people, for the sioguns wanted not
money, but only the glory of their names and title.

As to tyrannical sovereigns, we never have had any and never
heard of any in all the history of our nation. All the sovereigns who
ever reigned over the empire have understood their duty, which is to
look upon their people as their children. On the other hand, the peo-
ple have always regarded the emperor as their father, not because
they were required to do so by the laws, but because of the nature of
his office. Such being the condition of the people, the form of the
government which we have lately adopted is just fitted to our nation.
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Nada Giro (FEA&KER)
“Changes in Japan since 1868”
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Hartford Daily Courant - 1871 4 6 H 28 H{&#

Changes in Japan since 1868.

During three hundred years the land of Japan was at peace. The
power of the emperor relaxed more and more, and fell into the ty-
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coon’s hands. The emperor was greatly afflicted; still, great as his
affliction was, his sufferings on his own account were as nothing to
compare those he suffered on account of his people. Now, it happened
that in the winter of 1868 a few of the western princes ( or rather,
feudal lords ) proposed that Japan must be brought back to its an-
cient form of government, and that the intercourse with other nations
should not be as it had been, and each prince should not rule over a
certain part of land as his own province. So they went to the imperial
city with their retainers to present their plans to the emperor. The
emperor was glad to receive them and approved their plans: some of
the princes also went to the tycoon and said to him, that the emperor
wished to restore the ancient form of government, and that he must
give up his office, but the tycoon did not believe what was said to
him. So he went to Fushimi ( six miles from the imperial city ), and
from that place he sent a message to the emperor, who took no notice
of it. Therefore the tycoon thought that the western princes did not
give his message to the emperor, but destroyed it. Now he deter-
mined to go himself in person, and with an armed force. Thus civil
war was begun, and the emperor called the tycoon a rebel. Nine days
after, the tycoon was entirely defeated, and fled to Yedo ( his capi-
tal ) by a steamer. And some months afterwards the tycoon surren-
dered, but some of his retainers fled to the northeastern provinces and
proposed to attack the imperial army, but the emperor sent his forces
against them, and the whole empire of Japan was at peace and the
government of the empire was restored.

Then were the affairs of the country placed on a new and brilliant
basis, the hearts of all men, the great and the small being firmly
united. For the first time in the history of Japan, new institutions and
laws were established. A parliament was appointed like those of the
western nations in many respects. It consisted of two houses like the
senates and the representatives of this country, and like the lords and
commons of England. A large school has been founded at Yedo, ( the



capital ) in which almost all the languages of the western nations are
taught to the young men of Japan at the expense of the government.
The teachers are Americans, English, French and Germans, and so on.
But the government is not satisfied to do only this, therefore it sends
students to this country and to Europe, that we may learn every in-
teresting thing in all foreign lands. In this country there are more
Japanese students than in any country of Europe. Why is this? Why
should it be so? One reason is because the American government
treats the Japanese just as well as though we were Americans. In
England many of the Japanese students desired to enter the English
navy and join the naval school, but were refused, and other favors
and opportunities have also been refused. On the contrary, the
American government has admitted six Japanese students into the
naval school at Annapolis where they are at this present time.

The people of Japan will never forget the kindness received from
the people of the United States ever since the visit of Commodore
Perry. The government of Japan has sent only two ministers to the
western nations, one to this country and one to the whole of Europe.
In this the good will of our emperor to this country is made known.
We are glad to know that the oldest of the eastern nations has sent its
first foreign minister to the newest of western nations, which is also,
as we think, the greatest and the best.
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The Relationship Between
Language and Culture
and the Implications for Language
Teaching and Learning

Nina SINGER

1. Introduction

This paper will discuss aspects of the language and culture rela-
tionship and the implications this relationship has for language teach-
ing and learning. In order to explain the language culture relation-
ship, the Sapir-Whorf Hypothesis will be discussed at length outlining
both the strong interpretation and a weaker form of the theory. An-
other relevant theory that will be dealt with is Schema Theory which
involves the notion that people acquire information to store as back-
ground knowledge to use in particular situations. This knowledge is
particularly important for learners acquiring a second language and
culture. The paper will then highlight the importance of incorporat-
ing the second language culture in the classroom in order for students
to achieve a high level of communication skills in English. It will
explain the necessity for learners to acquire relevant speech
behaviours of the second language community, to achieve compe-
tence in communication of that language. The linguistic etiquette of

a second culture will also be discussed in light of its importance for



students to become familiar with it, in order for them to survive in a
host community. This discussion will take the position that culture
studies are an important part of language learning and should be a

part of every ESL classroom.

2. Definition of Culture

In this paper, the idea of culture relies to a considerable extent on
the contrast between culture and nature proposed by Kramsch (2000)
and her suggestion of the interdependent relationship between cul-
ture and language. It is widely accepted by scholars (e.g., Kramsch;
Yule; Whorf; Sapir; Hayes; Skoyles) that language and culture share
a close relationship. People in a common speech community use lan-
guage and thought to communicate and socialise. They are able to
express their feelings and opinions by using words formed by past
experiences and a common background knowledge of the world.
Kramsch (2000) describes culture as referring “to what has been
grown and groomed” and nature “refers to what is born and grows
organically” (p.4). She believes that not only does nature determine
people’s characteristics but culture enables humans to socialise and
behave in a predictable way. According to her, “language, or norms
of interaction and interpretation, form part of the invisible ritual im-
posed by culture on language users” and culture brings structure and
stability and “predictability into people’s use of language” (p.6).
Kramsch (2000) states that “language expresses cultural reality” in
that members of a speech community express themselves and create
new experiences with each other using language. She also makes the
point that not only verbal communication but non-verbal language,
such as gestures and facial expression, “embodies cultural reality”.
Kramsch explains that people identify with each other by viewing
“their language as a symbol of their social identity”. According to her,
language expresses, embodies, and symbolises “cultural reality” (p. 3).
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3. The Sapir-Whorf Hypothesis

From the examples outlined above we can see that people from
different cultural environments may have very different views of the
world. Yule (1996) states that “the way your language is organised
will determine how you perceive the world being organised” (pp.
246-247). He explains that this theory of language is known as ‘lin-
guistic determinism’, which means in its strongest form that thought
is determined by language. Whorf and Sapir (1956) advocated that
language and thought complemented each other and that language
reflected and shaped reality. The Sapir-Whorf Hypothesis in its at-
tempt to explain the relationship between thought and language has
promoted much discussion by linguists over the years. This hypothe-
sis, gives rise to two theories which are named linguistic relativity
and linguistic determinism. Advocates of linguistic relativity (e.g.,
Chandler; Grace; Campbell) believe that language shapes thought
processes and the way people view the world and therefore, that cul-
ture is determined by language. Linguistic determinism is the idea
that language influences thought. Sapir (1929b) believed that lan-
guage and culture were closely related so much so that it was impos-
sible to understand one without the other. He stated that people were
“very much at the mercy of the particular language which has be-
come the medium of expression for their society” (p.207). Whorf (as
cited in Carroll, 1956, pp. 212-214) had a deterministic view of lan-
guage and culture when he stated that language was “the shaper of
ideas” and “the program and guide for the individual’s mental activ-
ity”. In his view, speakers of different languages would not perceive
the world in the same way due to the constraints of their language.

Whorf’s theory in its strongest sense demonstrates that culture is
determined by language. He states that if an object or process is im-
portant to a particular speech community then they will have



numerous words to describe it however, if the society does not place
much importance on them there will be few words to describe the
object or process. Two examples of Whorf’s findings were recently
given in a research paper on this subject (Current Interpretations of
the Sapir-Whorf Hypothesis, 2006). The first example given was that
the Hopi Indian tribe had only one word to describe objects that fly in
that they used the same word for aeroplane, dragonfly and pilot.
Whorf concluded that the Hopi viewed the world differently to West-
ern people because of the language differences. It was also noted that
they had no vocabulary to describe past, present and future events.
However this notion was later challenged and Whorf did discover
that the Hopi did have a sense of past, present and future but had no
words to describe it. This discovery made Whorf cautious about pre-
senting his theory in its stronger sense and therefore adopted a
broader perspective on the matter. The second example outlined in
the paper that demonstrated that language and culture were closely
related was the well known Eskimo and Western difference in the
importance of snow. Westerners only have a few words to describe
snow however, Eskimos have many which include words for snow
that is falling, on the ground, in various patterns after it has fallen
and so on. We can conclude from this example that snow is an impor-
tant part of the Eskimo’s life therefore they have more words to spe-
cifically describe it.

The Sapir-Whorf hypothesis has generated a lot of research and
discussion by linguists over the years. Some linguists agree with a
strong interpretation of the theory and some support a weaker ver-
sion of the hypothesis. Skoyles (1998) and Hayes (1977) are support-
ers of the strong interpretation of the Sapir-Whorf Hypothesis.
Skoyles came to this conclusion after an experiment was conducted
by two Australian psychologists, Peterson and Siegal (1995), with
deaf children and their deaf parents and deaf children with hearing
parents. In the experiment the children were shown a doll putting a
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marble into a box and then after the doll leaves the room the experi-
menter puts the marble into a basket. The experimenter then asked
the children where the doll would look for the marble. The deaf chil-
dren with the deaf parents all answered correctly; however, the deaf
children with hearing parents mostly answered incorrectly. Skoyles
concluded that because deaf parents communicated with their deaf
children in sign language they were able to have deep and meaning-
ful discussions and therefore able to communicate effectively. How-
ever, in the case of hearing parents with deaf children Skoyles felt
that they were unable to communicate meaningfully because the par-
ents were not skilled at sign language therefore, the children were not
able to develop the cognition skills that are developed by complex
language. Hayes (1977) gives the examples of the Japanese language
not having a specific word for water and the Russians using two
words for blue in support of the stronger version of the Sapir-Whorf
hypothesis. In the Japanese language, the word water must be used
according to whether it is hot or cold. These examples show that the
Japanese and Russian people are not constrained by one word to dis-
cuss water or blue in their language as we are in English. Hayes con-
cluded from these examples that people from various cultures
perceive water and blue differently and that individuals use language
to determine reality.

Chandler (1994), Grace (1987), and Campbell (as cited in Current
Interpretations of the Sapir-Whorf Hypothesis, 2006) all support the
idea that the Sapir-Whorf hypothesis is relevant to a certain extent
but only in its weaker form. Chandler and Campbell believe that the
hypothesis can be disproved when examining translation of lan-
guages. Chandler states that although some language is lost in trans-
lation due to subtle cultural differences everything can be translated
to a satisfactory standard. Campbell agrees when he states that any
object or thought process can be explained in any language even if a
complex phrase is needed to understand one word, it can be done.



Grace also believes that language does not play a large role in deter-
mining thought when he makes the observation that if two people are
watching a baseball game, one an avid baseball fan the other a novice,
the fan would have a better understanding of the ‘infield fly rule’ than
the person unfamiliar with baseball rules however the novice would
have some understanding of the rule. Grace believes language and
thought influence each other.

Most linguists have adopted a strong or weak perspective on the
Sapir-Whorf hypothesis in that they believe language and thought
are related in some way. However there are some who refute
Whorf’s hypothesis altogether, for example, Pinker (1994), who de-
scribes the hypothesis as “outlandish” (pp. 59-67) and the evidence to
support the idea suspect. He believes that the hypothesis holds no
weight and has not proven anything substantial. Pinker (1994) states
that Whorf’s idea that workmen could get into dangerous situations
because of their understanding of language such as when he observed
a worker throwing a cigarette into a drum with an empty sign on it,
consequently the drum exploded because it was full of gasoline
vapour. Whorf concluded that the worker was fooled by the empty
sign on the drum because of the narrow perceptions of ‘empty’ in the
English language. However, Pinker states that it was not the English
language but the worker’s eyes that fooled him because the drum
looked empty. Whatever position linguists take on the hypothesis,
the idea promotes some interesting questions such as: How much does
language determine the way people think? What are the implications
for second language learners? How does this information affect lan-
guage teaching and language learning? These questions will be ad-

dressed and discussed further in the following pages.

4. Schema Theory

Another relevant theory when discussing language thought and
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culture is schema theory. Schema theory observes that people ac-
quire background knowledge and store it in memory in order to re-
trieve the information when they encounter specific situations.
Nishida (1999) explains that when people find themselves in a famil-
iar situation they draw on their knowledge of past experiences to
adopt the correct role or behaviour for the situation. Cohen et al.
(1993) describes schemas as “packets of information stored memory
representing general knowledge about objects, situations, events, or
actions” (p. 28). Nishida (1999) outlines the following primary sche-
mas as being the most pronounced when analysing social interaction:
(1) fact-and-concept schemas such as the fact that Canberra is the
capital of Australia and the concept that cars have four wheels and a
steering wheel, (2) person schemas such as knowledge of people and
their personality traits, (3) self schemas which incorporate informa-
tion about ourselves, (4) role schemas which are behaviours one
should adopt when in particular situations, (5) context schemas con-
tain knowledge of actions to take to achieve a specific goal, (6) proce-
dure schemas are knowledge of actions and behaviours to adopt in a
sequence of events, (7) strategy schemas are problem solving knowl-
edge that allow the individual to choose a particular strategy. Ac-
cording to Nishida, emotions are also stored as schema in long-term
memory which develop continuously during one’s life. This schema
also plays an important role in social interaction.

When an individual is in a specific situation they would use con-
text schema to identify the situation and decide on a goal to pursue.
Next, they may choose strategy and procedure schemas in order to
take actions to pursue the strategy. It may also be necessary to call
on role, person and self schemas to adopt behaviour that is acceptable
in this situation. This thought process is quite natural and helpful if
an individual is operating within their own culture however, when
people are trying to function in another culture it is very distressing
for them if they do not have the correct schemas. Because language,



thought, and culture are related, operating in a second language re-
quires the individual to modify their first language schemas or adopt
a new schema for the situation. Nishida (1999) gives an example of
an American tourist visiting Australia needing to modify his percep-
tion of a tiger by “fine-tuning pre-existing schemas” (p. 767) when he
encounters the Tasmanian tiger. She also makes the point that peo-
ple who have lived in another culture for many years develop new
schemas and often cannot distinguish between native and host cul-
ture schemas. The implications of this information for second lan-
guage teaching would be for teachers to encourage students to
develop relevant schemas by using authentic material and setting the
scene in the classroom for natural and real life language learning to
expose students to the host culture.

5. The ESL Classroom

When looking at what form of instructional materials should be
used in the classroom, Richards (2001) states that this “decision con-
cerns the use of authentic materials versus created materials” (p.
252). He goes on to say that while “authentic materials” refer to mate-
rial that was not designed for language learning such as television
programs, news stories, photographs, magazine stories and pictures,
“created materials” are text books and resources that have been spe-
cifically designed for language learning. According to Richards, some
scholars have stated that authentic materials are better than created
materials because they deal with real issues, contain natural language
and are more interesting and motivational for students. In my
classes, I use a combination of authentic and created materials.
Authentic material such as newspaper and magazine articles, televi-
sion news broadcasts, movies and role play provide students with
cultural information and motivation for continuing to learn more
about the second language and culture.
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6. Language and Culture in Communication

People of various languages and cultures have different rules of
behaviour when they communicate. While some cultures value talk
and become uncomfortable if there is silence or a pause in conversa-
tion, other cultures value silence and see it as an important part of
communication. These rules of behaviour can be difficult to break for
language learners trying to function in a second language culture.
Cultures that encourage talk in communication to maintain social
balance may have very different views of behaviour and the world
around them than a society that values silence and favours not wast-
ing words on unimportant issues. Wardhaugh (2006) makes a com-
parison between the !Kung, who are a talkative African society in
order to gain social acceptance and “support their social need for co-
operativeness” (p. 243), and the Western Apache who values silence.
He states that the !Kung use talk to “maintain peaceful relation-
ships” (p. 243), in that they discuss everything except the discussion
of sex between males and females, fictional story telling and referring
to their gods by name which is considered taboo in their culture.
According to Wardhaugh the IKung have a specific style of speech for
resolving arguments, a special kind of talk for relieving tension that
arises as a result of a dangerous event or natural disaster and a chant
like speech for expressing the lack of food. This communicative style
of speech allows the !Kung “to keep in touch with one another about
what they are thinking” (Wardhaugh, 2006, p. 243) thus relieving any
tension that may build up in the society.

In contrast, the Western Apache believes, that silence should pre-
vail when there is uncertainty, tension, when meeting strangers and
aggressive vocal abuse (Wardhaugh, 2006). Wardhaugh observes
that the Western Apache enters close relationships cautiously and
that silence is the appropriate behaviour for the uncertainty of a new



friendship especially between males and females. He states that while
the !Kung may talk their way out of an uncertain situation the West-
ern Apache maintains silence. If a Western Apache had a conversa-
tion with a 'Kung member there would most likely be miscommuni-
cation because their cultural roots are different. They would also
form opinions about each other such as the 'Kung talk too much and
are impolite or the Western Apache is unresponsive and aloof. Thus
reinforcing any stereotypes they may have about each other.

In my experience teaching English in Japan I have observed dif-
ferences between Western thought and Japanese culture in speech
behaviour. While Western culture sometimes adopts a more direct
approach when communicating, Japanese people tend to use a much
less direct approach so much so that a Westerner may misunderstand
the meaning of the conversation entirely. On the other hand, a native
English speaker may mention something happening in their lives and
the Japanese native speaker may interpret the utterance as a cry for
help and feel obligated to take some action in order to help them,
much to the surprise of the Westerner. In a similar way to the West-
ern Apache and the 'Kung, Japanese people mostly believe that pa-
tience and silence should be the behaviours adopted when in an
uncomfortable, uncertain or aggressive situation while a Westerner
may be more inclined to show their feelings by talking to resolve the
situation. Japanese people often take the view that they should not
divulge their feelings and adopt patience to endure uncomfortable
situations. The fact that there are differences in rules of behaviour in
many different language cultures makes it all the more complicated
for students learning a second language. It is important for students
to become familiar with the host culture and therefore essential that
teachers of language incorporate culture studies into their syllabus
and create an environment for learners to experience the second lan-

guage culture first hand.
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7. Speech Behaviours

The art of speech in any culture is a complex one. When children
learn to speak not only do they have to learn vocabulary, grammar
and sentence structure they have to develop cultural knowledge and
know the speech behaviours of their society. Hymes (1974) devel-
oped an ethnographic theory which describes all the factors needed to
achieve competence in a speech community by using the acronym
SPEAKING to outline the relevant aspects. Setting and Scene (S)
refer to time, place and the physical aspects of where the communica-
tion takes place. Participants (P) or those taking part in speech for
example teacher, student and the other members of the class who will
benefit from listening to the communication. Ends (E) refer to the
goals and outcomes participants wish to achieve in a particular con-
versation. Act sequence (A) is the type of discourse and the specific
language used, for example workplace conversations, communicating
with friends and public speaking are different in their styles of speak-
ing and the language used. Key (K) defines the verbal aspects of
speech which include tone, attitude and manner and non-verbal ac-
tions such as gestures, expression, body language and behaviour.
Instrumentalities (I) denote the kind of communication such as
speech, writing or electronic media and the type of language, codes,
accents, registers and dialects used. Norms of interaction and inter-
pretation (N) refer to particular behaviours such as eye contact, per-
sonal space distance and whether one speaks loudly or softly in
specific circumstances and how the speaker is viewed by others who
do not share the same behaviours. Genre (G) refer to types of speech
different from usual conversation such as poetry, sermons, lectures
and riddles. The formula developed by Hymes highlights the com-
plexity of speech and how much one has to know in order to commu-
nicate effectively. Gumperz (1972) defines these abilities as having



knowledge of behaviour in specific circumstances to communicate in
their speech community. Communicative competence can only be
achieved by having knowledge of the language and culture of a

speech community.

8. Linguistic Etiquette

When a person engages in conversation in a second language it is
also important for them to know the linguistic etiquette of the speech
community. Linguistic etiquette includes indicating status or social
position by using terms of address, polite language and protecting
face. In a verbal exchange we make reference to the addressee’s social
positioning in the speech community. The French use the term tu (T)
to indicate a casual or close relationship with someone or to show
solidarity with each other and vous (V) to show politeness or respect
to an older person or someone of a higher status. In English we indi-
cate social status by giving the person a title such as Mr, Ms, Profes-
sor or Doctor and closeness by using first names or nick names. In
the past it was common for T/V forms to be used to indicate power,
however recently it has become apparent that solidarity has become
more important in society. Brown and Gilman (1960) conducted a
study of T/V form usage amongst upper-class French, German and
Italian young people that clearly showed solidarity as having a
higher importance than power. They found that the German and
Italian young people used the T form within the family to indicate
solidarity, the French used the T form for “acquired solidarity” (p.
263) not necessarily in the family but out of sharing the same fate and
the Italians use the T form to show camaraderie for both males and
females to indicate solidarity. Brown and Gilman (1960) also ob-
served personal pronoun usage amongst university students of the
same French speech community in which the addressee could know
with some confidence how the speaker viewed the world. They give
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an example that a Frenchman could make the assumption that if a
male university student used the T form with fellow female students
then he “would favour the nationalisation of industry, free love, trial
marriage, the abolition of capital punishment, and the weakening of
nationalistic and religious loyalties” (p. 272).

It can be seen from the discussion above that if a second language
student was going to survive in a host culture then they would need
to know the polite forms relevant to that speech community. Being
polite and using polite forms successfully in a society shows that one
knows the social customs of that speech community. This cultural
awareness also includes the concept of protecting ‘face’. Goffman
(1955, 1967) states that in conversation we present a ‘face’ to the per-
son we are talking to and they in turn do the same, both people have
an obligation to protect each other’s ‘faces’. Brown and Levinson
(1978) define “positive face and negative face”. They state that positive
face is “the positive consistent self-image or ‘personality’ (crucially
including the desire that this self-image be appreciated and approved
of) claimed by interactants” and the negative face refers to “the basic
claim to territories, personal preserves, rights to non-distraction — i.e.
freedom of action and freedom from imposition” (p.61). To commu-
nicate effectively in a speech community one must be aware of the
socially acceptable forms of politeness to protect ‘face’ in order to
achieve solidarity and friendship with positive politeness and dis-

tance, pride and autonomy with negative politeness.

9. Incorporating Culture into Second Language Learning

From the above discussion we can conclude that in order to com-
municate effectively in a second language it takes more than just
knowing the semantics of the language but also a knowledge of the
host culture is needed to be successful. The implication of this notion
is that culture should be incorporated in second language teaching.



However there is little written on this subject in textbooks, and
Gumperz (1996) states that “it is only through conversation that the
relevant strategies are learned” and “they cannot be taught through
formal instruction” (p.479). He suggests that language teachers
should encourage students to be involved in conversation using simi-
lar strategies to those of ball players throwing the ball on a field. He
explains this statement by saying that students like members of a
team know the basic rules and once play begins individuals operate
as part of a team and “moves are made in concert with or in relation
to other players’ moves”. According to Gumperz (1969) when lan-
guage conversation is seen in this light then conversing “is not simply
a matter of putting one’s ideas into words; what is communicated or
accomplished in any one encounter is significantly affected by how
others interpret one’s words and by what can be achieved under the
prevailing circumstances” (p.479). Gumperz also makes the point
that one difference would be that in a game the players know the
rules and assume a certain role however in a conversation the expec-
tations and rules are often decided during the conversation. If stu-
dents were able to develop schemas through language learning and
have speech encounters with people from the host culture, then it
would prepare them for this type of negotiation in conversation.

Culture studies are also important for students attempting to
write in a second language. In order to be successful in a second lan-
guage, students must very often change their style of writing and the
way they think when they are preparing academic papers in English.
Mangubhai (1997) states that:

The hurdle for second language learners in Western academic con-
texts does not, however, simply consist of adopting a new rhetorical
pattern of writing, but also involves the adoption of an almost new
way of thinking, approaching knowledge, and new understandings of
the types of evidence that lend legitimacy to that knowledge (p. 26).
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Ballard and Clanchy (1988) give an example of a Japanese stu-
dent who had to write a paper on the theories of two economists with
vastly different ideas. He had to state a preference for a theory and
do a critique on the other economist or write about the strengths and
weakness of both authors. The student felt uncomfortable criticising
a renowned economist because it was against his first language cul-
ture to do so. In order to solve the problem the student decided to go
into the economists’ backgrounds’ and discuss why he thought the
two economists came to different conclusions. In Japanese society,
it is often frowned upon for students to formally criticise a senior
especially someone who is looked up to in the academic world.
Mangubhai (1997) makes the point that criticism in some cultures
“is regarded as contributing to disharmony and where harmony in
the society is highly valued many things remain unsaid or are left at
the level of implications which can be denied if they are contested” (p.
26). This cultural view is different from the Western idea that, inde-
pendence and expressing ones own views on academic subjects are
highly valued. Mangubhai (1997) comments that teachers should
encourage students “to become bicultural and adopt new patterns of
behaviour in order to operate successfully in the new environment”
(p.27). If teachers are successful in this respect and the students are
able to adapt to another culture, then the impact on the learner would
be positive in that the student learns to live in a new environment
successfully.

In the case of reading, students interpret written texts according
to their cultural backgrounds. In the example of the Japanese student
given above, it can be seen that in Japanese culture the written word
of an expert is not to be criticised. An expert’s view is to be under-
stood as an individual's point of view due to their life experiences.
Mangubhai (1997) states that “this type of attitude is further rein-
forced in those educational systems where reading texts is an exercise
in extracting the ideas of a writer but not necessarily evaluating them



critically” (p.28). He also makes the point that students are often
selective in that they focus on parts of the text that are the most un-
derstandable and prominent to them. Teachers can help their stu-
dents to develop new patterns of behaviour in these areas for
adapting to a new culture. It would be especially helpful to students
planning to study abroad at a University level. Students need to be
made aware of cultural differences in not only speaking but reading
and writing as well.

10. Conclusion

This paper has taken the position that language and culture are
closely related and that culture should be incorporated into second
language teaching. The discussion of the Sapir-Whorf hypothesis and
Schema theory on the relationship between language and culture, and
the importance of acquiring language behaviours of a second lan-
guage speech community have highlighted the fact that culture stud-
ies are an essential part of language teaching. Incorporating culture
studies in the English language classroom will enable students to
have a positive language experience in language learning, and they
will more easily adapt to living in a foreign community, should they
decide to do so, and they will fit in socially in the host society. The
implications for language teaching and language policy are that
teachers should be encouraged to use authentic materials, role plays,
and conversation in their syllabi to expose students to meaningful
language learning. Students should be exposed to the host culture as
much as possible while learning the structural features of language.
Teachers can achieve this outcome by making the classroom atmos-

phere as close to the host culture as possible.
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Creating
a New Learning Environment:

The Synergetic Learning Approach

Milton MILTIADOUS

Introduction

As the current economy is ever evolving, the need to hire gradu-
ates from a four year university has dramatically declined here in
Japan. These changes have required that universities design new
curricula to upgrade the skills of their graduates.

This paper highlights a class of first year students and their
learning experience and how the meaningful exposure to their con-
text materials, developed both their language production and re-

quired the learners to enhance their own learning strategies.

The Transformation of the Traditional English Curricu-

lum Objectives

Over the past 25 years there has been a “shift in the paradigm” of
foreign language education (Kramsch 1993), and along with it a
change of the methodology of teaching with a great emphasis on par-
ticipatory education and interactive language learning (Gibbons
2002).

Now with English becoming the unchallenged second language



of the world and the number of speakers growing exponentially
(Roberts 2004), this shift has redefined the teachers’ role in an ESL/
EFL classroom and created an emphasis on teachers to create effec-
tive structures for the learners to be more involved in their own learn-
ing; at the same time have opportunity to improve their communica-
tion skills.

This change could been seen as a having a direct correlation with
the Japanese’s Ministry of Education, Culture, Sports, Science & Tech-
nology (MEXT) overall objective of developing students’ basic com-
munication abilities; such as listening, speaking, reading and writing;
deepening their understanding of language and culture; fostering a
positive attitude toward communication through foreign languages;
to speak accurately to the listener(s) about one’s thoughts and feel-

ings, or facts.

(a) To carry on a dialogue or exchange views regarding what
students have listened to or read.

(b) To speak continuously using various techniques such as
linking words.

(c) To give a simple speech on a provided theme.

As a language teacher in Japan for the last 20 years in tertiary
educational institutions, I have found that attempting to teach my
students some of the western principles/techniques of learning has
been very problematic; both for me and more importantly for my
students. The aim being to develop a classroom that creates an envi-
ronment that allow the learners to gain knowledge and reinforce
what they have already learned and at the same time make them
proactive learners that are ‘empowered to take control of their own
learning’.

However, in the time together (one year) with the students in-
volved in this observation in a Research and Discussion class this
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new learning environment enabled the learners to think more broadly
about their capabilities and the ways that they could develop their
academic skills, also how they can contribute constructively to the
development of their peers’ learning. The objective of this class is to
develop the students’ academic literacy: researching and gathering of
information, exchanging and explaining information and ideas, ana-
lysing and organising the information into a logical manner to com-
municate with their peers. The findings have clearly shown that once
the students gained a clear understanding of the objectives, goals of
the course, most of the students demonstrated confidence in at least
applying the basics of interdependent learning in their approach to
improving their communication, presentation and academic skills.

Many students here have not been exposed to many of the learn-
ing principles that are developed in foreign universities or colleges.
For example, they are not aware that when listening to lectures one
needs to recognize important issues and avoid becoming concerned
with understanding every detail. Also, they tend not to speak unless
they are asked to and unless they know exactly what they are talking
about and can express it “perfectly”. They perceive learning as an
independent task and that they are isolated in their goal of gaining
knowledge. There is very little or no interpersonal connection with
their peers that involves working together with others to learn about
a topic or expand upon research presented.

In this paper, synergetic learning (to work with and learn from
others simultaneously) will be examined and what impact does the
interaction have on the cognitive and language development of the
learners.

It describes learners’ progress and development of their learning
of a foreign language (English) and their academic skills by interact-
ing with other learners who have different perspectives and under-
standing of what effective research and communication means in
comparison to their own beliefs. They are able to explore the concept



of interdependent learning as they collaborate with others in the
classroom. The learners are encourage to re frame their learning on
a continuous basis. They are asked to do such activities as mind map-
ping, self-reflection that allows them to question what they know and
what they have learned about a particular topic of research they have
chosen.

A synergetic learning environment allows the learners to interact
with their peers in their learning and emphasises the importance of
active participation of the learner in their learning process. It calls for
the all learners in the group to be active rather than passive in evalu-
ating their own research/presentation, as wells as, their classmates
and in group discussions. This approach attempts to improve the
chances that more students gain different kinds of learning and are

engaged in developing their own learning.

The Learners’ Meaning Exposure

Many students who enter into tertiary educational here in Japan
are used to learning from a different perspective, as Japan is a homo-
geneous culture in its values, assumptions, teaching and learning
principles. They have come from a system in which the student is
expected to be a passive learner and classes are in most cases are
teacher-centered “lectures” and little if any oral discussion is encour-
aged. The teacher presents the information, attitudes and skills that
all the students need to acquire. The students “learn” largely by imi-
tation and memorization. Their task requires them to reproduce what
is taught, directly.

This is as Mezirow (as cited in Jarvis, 1983) states, “everyone has
constructions of reality which are dependent upon reinforcement
from various sources in the socio-cultural world”. It creates a frame-
work that many Westerners find difficult to fathom. As most instruc-
tors who come to Japan to work in education in any form whether it
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be in language teaching, training or as a consultant are faced with a
daunting task of creating a learning environment in which the learn-
ers are introduced to new ways of learning; to move away from their
traditional concept of being a student/learner.

Making many first year “experiential” learning courses challeng-
ing for the students, as one of the objective is to encourage and de-
mands a change in self-concept, or what Carl Rogers calls “a need for
self-development and self-direction”. As the students expand their
learning experiences they learn that education is based on many
other things that are not part of their culture such as inquiry, individ-
ual expression of ideas, opposing opinions and elaboration of answers.

Also, the students are engaged in direct dialogue with other mem-
bers in their group, as well as with the instructor, which is not a com-
mon practice in pre-tertiary education and in majority of their non-
English classes. Most Japanese students have developed a set of
expectations about what to learn, how learning should occur; what
behaviour is expected of them in a classroom; what role a teacher has
in their (the students’) learning process; what is expected of them as
learners outside of class and how they should develop as their educa-
tion progresses.

As it is often mentioned by many instructors and authors, school
in Japan is something of a “conformity training program”, to prepare
them for adult society. It has to be clearly stated here that Empirical
studies demonstrate that this not unique to the Japanese educational
system. As Ballard and Clancy (1991) state “Asian cultures and edu-
cational systems transmit knowledge that is educationally worth-
while”.

The Role of the Teacher

The key element of synergetic learning is the involvement and
development of the learner/student, the role of teacher should change



as the students develop their understanding of what is required of
them. Initially, at the start of the year in this program the teacher
takes the role of an instructor, in a “somewhat’ directive sense and
ensure the students know what is expected of them and can have a
‘role model” to observe and see how the various skills are performed
(Cranton 1992).

Here as an instructor the situation calls for the teacher to make
decisions about the learning environment that the students will be
experiencing; the structure of the learning process; providing feed-
back and elaboration on the contents of what is required to deliver an
effective presentation; what we say and how we say it; to engage
one’s audience, one should be able to use nonverbal communication;
use visual aids effectively: choose an appropriate topic to present:
choose a format that will make it easy for the audience to understand
and the most important point that they are giving a presentation, not
reciting written script.

Then as the program progresses and the students gain more con-
fidence move more into the role of a facilitator with the aim of mak-
ing them aware that their learning and self-direction is their
responsibility (Rogers 1983). Here the teacher steps in and make
changes, to stretch their perceptions of what they are capable of
doing and to make their learning process easier.

It involves interactions with the learners, to encourage group
learning and assist the students to give a well-informed evaluation of
the various skills they observed of other members in their group as
well as their own. The aim is for self-directness to encourage the
learners to be more responsible for their own learning. To reflect on

their strengths and weaknesses as a learner.

The Learning Process

Effective learning goes beyond the basic form of content learn-
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ing; the learner has to explore their own learning process that will
challenge them in new situations and at the same time stretch and
develop their learning strategies. These strategies should help the
learner, “to learn how to learn” (Smith 1982).

This program contains appropriate and supportive activities that
allow all the members in a group (4/6 students) to co-operate in not
only improving their own research and presentations, but also those
of their peers in a three or four week cycle. It is an environment
which demands that the learners be independent in their own learn-
ing process and asks them to form an opinion about an issue, gather
background information, make a hypothesis/proposition and present
their findings.

In the classroom the students work in small groups, as this is a
learning environment that develops the students’ collaboration skills,
they are interacting with their peers, to discuss and to examine how
each one of them performed. What behaviour did they display? How
did they modify their performance from week 1 to week 3 or 4? How
did they enhance their own knowledge, skills and overall communica-
tive abilities? and more importantly, what re-evaluation have they
experienced in doing their final presentation? The students are re-
quired to increase their own development, self-awareness: this in-
volves understanding the different attitudes and behaviour of others
and re-evaluating their own existing knowledge, adding to it rather
than replacing it with that newly acquired.

This has been done also to change their perception of learning;
change their perception what “role” a teacher has in their learning;
change their perception of how “book learning” will only take them so
far; it allows them to examine their own strengths and things that
they need to improve upon. Also, to introduce them a learning envi-
ronment that exposes them to diversity in many different ways.
Whether it be in topics chosen, beliefs, age and in some cases race.

Most importantly, to explore the difference between surface and



deep learning approaches (Biggs 1993). The surface approach is one
that they are aware of, as it is based around an extrinsic motive, lead-
ing to reproducing strategies of rote rehearsal focusing on passing
tests and exams. The deep approach on the other hand involves in-
trinsic motivation and strategies, and encourages the learner to ex-
plore the meaning of the lesson with strategies they themselves have
created and not simply accept everything that is presented to them
by the teacher.

STUDENTS’ SELF-EVALUATIONS

From the feedback received from the students’ evaluations in
2011, in which they were asked to provide an insight into how they
felt in the various stages of the program and what they gained from
the program and what obstacles they encountered. The comments
highlight that as the students became more familiar with the pro-
gram’s objectives and more involved in their own learning process
their feeling of inadequacy in their perceived English and Presenta-
tion ability lessened and they were able to acquire a new way, to rep-
resent themselves, to evaluate themselves and most importantly their
role in THEIR learning process.

The results show that through their experience in their “new
learning environment”, they enriched their overall communication
skills, research skills and way of thinking; both in their learning com-
petency and how to organise their thoughts: introduction, analysis
and conclusion.

They were able to recognise, describe, evaluate and explain how

they developed as students.

Interview responses of Students’ Self-Evaluation

What has been most useful or interesting for you in this class?
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(note: the comments have not been corrected in any way)

S1)

S2)

S3)

S4)

S5)

S6)

ST

S8)

S9)

We can talk with many students-every class we sit at different
tables with different students so I canknow many things. We
can learn not only English but also Politics, Law and Social-we
research and presentation about many things.

I couldn’ t talk something to people in English because I didn’t
experience that thing in HS, but inthis class I experience that
talking to my classmates helped me in me in thinking, so I learn

to talkabout research in easy way.

I could learn the skill of critical thinking. First I was taught
about what critical thinking is and next, I practiced critical
thinking through the reading log or research (presentation).

I have learned that we have to be active!

Group discussion has been the most useful because of it I can
talk with people in English and I came to make eye contact.

Research for my presentation has my English develop, because
I researched English websites and talked about my research

topic with my classmates.

Besides how to do my research I have learned how to research

about counter arguments.

I have learned communication is fun and made a mistake is
good in this class.

My English skills has developed in listening and speaking be-



cause in a group discussion I mustlisten to other members’
opinions and in presentation I must tell my ideas to group
members.

S10) I could choose my topic which I was interested in, I could re-
search much information of my topicand talk about it with
other members.

S11) Poster presentation was most useful for me because I collected
more information and read a lot of articles, so I got a lot of vo-
cabulary. And pair work was very interesting for me because
counterargument, so I could increase my knowledge and im-

prove my ideas.

S12) I want to speak more smoothly, because I couldn’t speak well.

I want to explain my opinion easily.

S13) Iam disappointed at not having said what I wanted to speak in

English as I could not have recalled English words.

Analysing Performance

As the sample size is small, to make an analysis on all the benefits
and difficulties that the students gain/encounter while studying in
this learning environment from the data provided would be unrealis-
tic. At the very least, the data offered some clear observations that
show even though the students have a reasonable level of fluency,
they benefited in ways that were above and beyond simply improv-
ing their language proficiency, through experiencing synergetic
learning. They have been able to develop their learning strategies as
well as their academic knowledge.

As in previous studies (Ballard and Clanchy 1991) the students
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experienced challenges in coming to terms with what was expected of
them in this academic “culture”. They have come to understand that
every culture that they have placed themselves in has its own logic,
its own norms and it provides the opportunity to continue learning.
They know that they bring to every new learning experience a bit of
their own cultural background. This is a part of their prior knowl-
edge and communicative experience.

With this new knowledge that they have gained they can expand
on their experiences as learners, not by ignoring what they have
learned in their native culture but by building upon it so that this
knowledge ‘flows-on’ from where their previous learning ended. By
being able to distinguish the different cultural backgrounds and be-
coming aware of their differences, this provides a great learning tool
for them as students in the 21century.

Through their experience of combining the various learning
styles that they now have “developed” and experienced whether it be
the theoretical learning that they experienced in Japanese education
(learning by listening, memorising facts and figures or repetitive
drills) or, on the other hand, the more meaningful practical experi-
ence they gained through interacting with others students in learner-
centred educational programs has psychologically changed them as
students and people. They can utilise this as a means for exploiting
the classroom interaction that they will experience in their future
studies. They can continue to become investigators of the learning
process and at this time be observers in the classroom and analyse
what learning is taking place within themselves and amongst their

peers.

CONCLUSION

This brief observation has shown that culture is really an inte-
gral part of the interaction between languages and that cultural pat-



terns, customs, and our way of life are expressed in the language we
use and that it both liberates and constrains people. In this experi-
ence of language and cultural crossing it has allowed the students to
see that the Japanese education as well as the language is an integral
part of their lives and it often influences their behavior and percep-
tions towards themselves and others. Even though the students were
able to communicate in their second/a foreign language, they still
found it “challenging” to distance themselves from the “cultural
identity” of their mother language.

Making the change into a new learning environment has allowed
them to gain more than simply an improvement of their language
skills and acquire the credits, they have been able to acquire a new
way to perceiving the world, and have been able to learn knowledge-
transforming habits that have transformed their communicative style
of interaction.

To conclude in this observation of students development in this
“new” learning environment, it enforces Benjamin Franklin’'s quote
“Tell me and I forget. Teach me and I remember. Involve me and I
learn”.
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Pragmaética intercultural:

Hacia una enciclopedia endocultural

para la comunicacion global (1)

Javier DE SANTIAGO GUERVOS*

Abstract

One of the main purposes of the Spanish teacher must be to ease
intercultural communication for those who are already aware of the need
to know the culture of the interlocutor so as to be able to communicate
fluently.

This cultural fluency in communication is achieved, mainly, applying
a basic principle of empathy, that is, putting yourself in the other’s place
and immersing yourself in his culture. To know how he lives, what he
talks about, and specially what are the things he enjoys and when he may
feel offended is fundamental for a fluent communication.

You have to give the reader data to be able to codify messages his
interlocutor may interpret correctly from the parameters of his own cul-
ture, which allow a communication with the least number of interferences
and which preserve the image of each of the interlocutors in the commu-
nicative exchange. This paper proposes a project of intercultural encyclo-
pedia which give these data for a fluent intercultural communication.

Keywords: pragmatics, interculture, teaching of languages

Hasta tiempos muy recientes, el hombre no necesitaba darse cuenta de
la estructura de sus propios sistemas de comportamiento, porque, estando
entre los suyos, el comportamiento de la mayor parte de las personas
resultaba previsible. Sin embargo, hoy el hombre esta interactuando
constantemente con extranjeros, porque sus extensiones han ensanchado la
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amplitud de su campo y al mismo tiempo han hecho que su mundo encoja.
Por tanto, el hombre necesita lrascender su cultura y esto solo puede
lograrse explicitando las reglas con que ésta opera.

(E. T. Hall, 1978)

0. El contexto

Quiza sea el concepto de contexto en la Teoria de la Relevancia de
Sperber y Wilson ([1986] (1994: 28-29)) el que, en cierto modo,
resuma el espiritu de diversas investigaciones que tienen como
objetivo las ideas que almacena el cerebro para comprender la
comunicacion, ideas sociales e ideas innatas que filtran la informa-
cién que reciben (verbal y no verbal), la tifien y la interpretan. El
contexto viene a ser, por tanto, lo que en pragmatica se denomina
saber enciclopédico, datos que posee el ser humano como especie tras
millones de anos de evolucién y miles de anos de socializaciéon. Esta
informacibén flota en nuestros intercambios comunicativos y permea
los estimulos y respuestas, los signos, las percepciones, los
comportamientos; en definitiva, empapa todo el proceso comunica-
tivo.

Probablemente, este concepto recoge otros muchos que se han ido
desgranando a lo largo de los anos desde otras disciplinas no
estrictamente lingiiisticas que han pretendido dar nombre a ideas de
las que la ciencia es consciente, al menos, desde la sistematizacion de
la destreza comunicativa en los manuales de retérica. Los marcos de
conocimiento (cognitivos) designan el conjunto de estructuras cog-
nitivas basadas en experiencias pasadas que filtran y dan forma a las
percepciones y cuya funcién principal consiste en ayudar a procesar,
organizar vy comprender las informaciones y experiencias nuevas.
Sobre la base de su experiencia del mundo, vivida en una cultura dada
o0 en una combinacién de culturas, el individuo organiza su conoci-
miento sobre el mundo y lo utiliza para predecir interpretaciones y
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relaciones referidas a informaciones y experiencias nuevas.

Esta nocién de marco es similar a la del soci6logo E. Goffman o a
la teoria de la respuesta cognitiva de A. G. Greenwald (1968) para
quien las personas comparamos la nueva informacién que recibimos
con otras informaciones existentes que recordamos, ademas de con los
sentimientos que hemos ligado a esos recuerdos y con nuestras
experiencias biograficas.

La Programacién Neurolingiiistica (PNL), por su parte, denomina
actitudes a ciertas representaciones mentales. Las actitudes tinen
nuestra percepciéon de los acontecimientos que nos rodean y deter-
minan nuestra respuesta a los mismos (Salcedo, 2007: 123). Otra
forma de decir lo mismo desde otra posicién cientifica, y George
Lakoff (1996, 2004) parte de su Teoria de los Marcos Cognitivos como
elemento fundamental en la interpretaciéon de los mensajes. Los
marcos son estructuras mentales que conforman nuestro modo de ver
el mundo, conforman parte de nuestro saber enciclopédico social.
Cuando se oye una palabra se activa en el cerebro su marco, que
puede ser una imagen o bien otro tipo de conocimiento. La Teoria de
los marcos explica, en parte, la interpretacién que puede hacer un
individuo de los mensajes que recibe, ya que cada una de las palabras
que descodifica pasara por el filtro del marco correspondiente (en el
marco aparece informacioén sobre las experiencias del individuo en
torno a la palabra en cuestién y el aprendizaje social de la misma, es
decir, en cierto modo, el contexto). Cada individuo, de acuerdo con su
experiencia y su socializacién, esto es, con su cultura, interpreta los
términos a los que se les adhieren significados, connotaciones y
emociones diversas. Es decir, mas de lo mismo. En los altimos anos
se abre paso la neuropolitica como una nueva disciplina capaz de
comprender el cerebro de las personas en su condicién de ciudadanos,
electores o activistas. Nos permite conocerlo mejor, saber cémo
funciona, cobmo articula sus imagenes, con valores, con sentimientos y
cOmo se canalizan sus decisiones. En definitiva, la neuropolitica
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pretende aprovechar el viejo concepto de marco, el contexto del que
venimos hablando, aunque se plantee como una nueva ciencia. No
hay nada nuevo bajo el sol.

Como se puede comprobar, existe un acuerdo generalizado en
cuanto a que, para que exista una interpretaciéon correcta de los
mensajes, es necesario pasar por el tamiz de ciertas ideas que se
encuentran instaladas en nuestro cerebro. De eso ya eran conscientes
los maestros de retérica hace mas de 2000 afios. La pragmaética actual
se ocupa de la interpretacion de los mensajes, de la interpretacién del
lenguaje en uso, y para interpretar se necesitan datos, y los datos los
tengo y los aprendo, y cuantos mas datos tenga, mejor interpreto o
interpreto maés, aunque no sea mejor. Interpretacién de signos
verbales y no verbales, lingliisticos y extralingtiisticos, presentes o
latentes, en una situacién de comunicacion.

Asi pues, ideas innatas e ideas sociales son ingredientes funda-
mentales para la interpretaciéon de mensajes. La conjuncién de ambos
conforma el magma con el que se llenan las palabras, se interpretan
los discursos y todos los estimulos verbales y no verbales, lingtiisticos
y extralingiiisticos que comprenden la comunicacion.

La parte genética del contexto la constituyen signos precepciones
y conductas que son universales: la incertidumbre ante ciertas
situaciones, la previsibilidad, la economia cognitiva que reducen esa
incertidumbre, el gregarismo, la imagen, la necesidad de mantener esa
imagen ante ciertas situaciones, ante ataques que provocan una
disonancia cognitiva que hay que resolver, la sumision, la autoridad
que se deriva de ella, etc. son una parte importantisima del inter-
cambio comunicativo que ya tratamos en su momento (Santiago
Guervos, 2005). Estos aspectos antropoldgicos de la comunicacién son
universales.

Nos queda, pues, la parte social, el conocimiento de la informa-
cion social que existe en el contexto con el fin de facilitar, en la
medida de lo posible, una comunicacién intercultural sin inter-
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ferencias. Primero, estudiamos al ser humano como especie, y, en
segundo lugar, como individuo socializado, porque de las ideas que
atesora depende, en gran parte, su respuesta ante los distintos
estimulos comunicativos. Nos adentramos en sus costumbres, en su
cultura, en los significados sociales de los objetos, de los olores, de los
sabores. Es ahi donde la especie humana empieza a dividirse: antro-
pologicamente es igual; socialmente es distinta, y es ahi donde pueden
comenzar las interferencias comunicativas. Volvamos al Talmud:
“No vemos las cosas tal y como son, las vemos tal y como somos”, es
decir, la interpretacion de los mensajes que recibimos pasa por el filtro
del contexto que no es, ni mas ni menos, que el filtro de nuestra propia

esencia, por genética y socializacion.

1. El concepto de cultura

El estudio de la cultura como ingrediente fundamental de la
comunicacion, de la interpretacién correcta de los mensajes en un
acto comunicativo se inscribe dentro de los pardmetros de la prag-
matica, méas concretamente, de la sociopragmatica. La socio-
pragmadtica busca desarrollar una competencia comunicativa que
faculte a los aprendices a comunicarse con efectividad en el contexto
cultural de la lengua extranjera.

Como apunta Oliveras (2000: 26),

la nocién de competencia comunicativa trasciende asi su sentido
de conocimiento de cddigo lingiiistico para pasar a ser entendida
como la capacidad de saber qué decir a quién, cudndo y coémo
decirlo y cuando callar. El objetivo de la etnografia de la
comunicaciéon consiste en descubrir y describir las diferentes
situaciones de comunicacién del grupo que estudia y los
diferentes tipos de actos comunicativos a través de los que los
componentes del grupo en cuestién organizan sus actividades
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cotidianas. Se trata, en definitiva, del conocimiento de reglas
psicolbgicas, culturales y sociales presupuestas por la comunica-

cion.

Se trata, por tanto, de conocer el contexto, conocimiento vital para
la interpretacion correcta de un mensaje. Por tanto, etnografia de la
comunicacién y sociopragmatica vienen a ser practicamente lo
mismo. Ambas funcionan como marco teérico en el que encuadrar los
estudios culturales dirigidos a la consecuciéon de la competencia
comunicativa.

El concepto de cultura, al igual que el concepto de interculturali-
dad, es y ha sido definido desde distintas disciplinas de acuerdo con
los objetivos de las mismas. Antropdlogos, etndgrafos, socidlogos ven
la cultura de distintos grupos humanos desde la perspectiva de sus
propias disciplinas, estudian las caracteristicas culturales de tribus,
etnias, paises, las describen y las clasifican.

¢Qué es, por tanto, la cultura o de qué tipo de cultura hablamos?
Béasicamente, coincidimos con la definicién de Pilar Garcia (2004), ya
que recoge lo que, a nuestro entender, son los elementos esenciales de
la interpretaciéon social del mensaje. Baste esta larga cita para
ubicarnos en el mundo en el que nos vamos a sumergir, para explicar

dénde vamos a entrar y en el espacio en el que nos vamos a mover'.

La comunicacion humana depende del conocimiento com-
partido del mundo que tienen los hablantes. Todos tenemos en
comln universales humanos que caracterizamos por nuestras
propias culturas, haciendo que cada una de estas adquiera un
valor especifico y Ginico.

.D

El concepto de cultura se define a partir de diversas variables

tales como: las caracteristicas medio ambientales, climaticas y

atmosféricas, el entorno paisajistico; las condiciones demo-
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graficas; los pardmetros de conducta asociados con ceremonias,
las festividades, las préacticas rituales y las creencias magico-
religiosas; las convenciones sociales (puntualidad, regalos,
vestidos, los tabues relativos al comportamiento en conversa-
ciones, etc.); el nivel de desarrollo social y tecnolégico de las
diversas sociedades; la familia; las relaciones entre sexos; las
estructuras sociales y la relacibn entre sus miembros; los
contactos corporales (saludos, despedidas, ofrecimientos, etc.); los
hébitos diarios (comidas, transportes, compras, aficiones y ocio,
horas y practicas de trabajos); la lengua o lenguas y sus
literaturas; las tradiciones; la salud y los cuidados corporales; la
educacioén; los gestos y las expresiones faciales; la religion; la
vivienda y el hogar; los mitos, los ritos, los cuentos, las creencias,
las supersticiones y el humor. Todos estos parametros crean y
delimitan entornos culturales especificos.
.D

Cada cultura establece una organizacién para la interaccién
social, con pautas compartidas para habitar y sobrevivir en las
situaciones de la vida diaria (horarios, habitos alimentarios,
vestimenta, pautas y convenciones sociales, etc.) a través de las
cuales se organiza el mundo e interpreta socialmente los hechos
que en él acontecen.

¢.D

Los valores y criterios de una cultura hacen delimitar
inevitablemente lo que es correcto o no, lo positivo de lo negativo
y lo que es indiferente. Lo que se acepta y lo que se rechaza, y

hasta lo que no se entiende y se excluye.

En definitiva, (Duranti, 2000) “la cultura de una sociedad consiste
en todo lo que uno debe conocer o creer a fin de obrar de una manera
aceptable para sus miembros, cualquier papel que ellos acepten para

si mismos”.



— 106 —

Existen otras definiciones de cultura que se mueven, mas o
menos, en la misma linea. Siever (2006), por ejemplo, parte del
concepto antropoldgico de cultura, segtn el cual se puede entender
por cultura todo aquello que el fordneo debe saber o debe creer de
antemano para poder desenvolverse, sin llamar la atencién, en
cualquier rol como un miembro mas, dentro de una cultura que le es
extrana. Partiendo de esta definicion, sigue los estudios de Heinz
Gohring (2002: 117) para definir la cultura como

...todo aquello que un individuo ha de poder saber y sentir

1. Para que pueda juzgar en qué situaciones los nativos se
comportan en sus diferentes roles como se espera de ellos
(conformidad con las expectativas) y en qué situaciones se
desvian de las expectativas.

2. Para que pueda comportarse segtn lo esperado en los roles de
la sociedad objetivo a los que tiene acceso, siempre y cuando
este individuo quiera y no esté dispuesto, por ejemplo, a
aceptar las consecuencias de un comportamiento diferente a
lo esperado.

3. También forma parte de la cultura todo aquello que el
individuo ha de poder saber y sentir para que pueda percibir
el mundo natural y el determinado o creado por los seres
humanos como un nativo.

Esta definicion de cultura pone en primer plano el com-
portamiento y el conocimiento del individuo, asi como sus inter-
pretaciones cognitivas y emocionales. En un sentido general, se
puede afirmar que la cultura es un sistema de orientacién universal,
que, sin embargo, es muy tipico de una determinada sociedad o grupo
(Thomas, 1993: 380).



Pragmética Intercultural (J. DE SANTIAGO GUERVOS) — 107 —

2. El concepto de intercultura

Los términos intercultural, interculturalidad o interculturalismo
ocupan cada vez mas espacio en distintas publicaciones sobre
antropologia, etnografia, pragmatica, politica, educacién, ensenanza
de lenguas... La cuestién es que dichos términos no siempre hacen
referencia a la misma realidad, no siempre tienen el mismo contenido
ni el mismo uso, entre otras cosas, porque una misma realidad
enfocada desde disciplinas distintas se describe con una terminologia
diferente. Del mismo modo, llama la atencién el hecho de que en el
ambito anglosajéon son sobre todo las disciplinas antropolbgicas,
mientras que en el Ambito europeo son los lingiiistas quienes se
ocupan de la comunicacion intercultural. Cada uno de los grupos de
personas mencionados trabaja con los conceptos y modelos teéricos
de su propia disciplina. Por este motivo, en la investigacién sobre
interculturalidad pueden encontrarse conceptualizaciones antro-
polbgico-culturales, socioldgicas, psicoldgicas, lingtiisticas y sobre
todo conceptualizaciones basadas en las teorias cotidianas y no
sujetas a reflexion.

El hecho es que, como en tantas otras ocasiones, tenemos que
empezar perfilando el concepto de interculturalidad que vamos a
manejar, de qué interculturalidad vamos a hablar y de qué
interculturalidad no vamos a hablar.

Uno de los contenidos mas empleados del término intercultura se
mueve en el &mbito de la ensefianza primaria y la ensenanza media.
Del Olmo (2000: 65), por ejemplo, apunta que el proyecto intercultural
tiene tres objetivos fundamentales:

—Ensenar a aceptar las diferencias culturales en plano de igualdad.
—Ensenar a enriquecerse con la aceptaciéon de esas diferencias.
—Ensenar a solucionar las incompatibilidades que puedan surgir
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entre ellas.

Las incompatibilidades que sefiala Del Olmo (2000: 67) son del
tipo de “¢Qué va a pasar cuando nuestros Derechos Humanos sean
incompatibles con algunas préacticas religiosas o culturales de otros
pueblos?”

La interculturalidad en la que se mueve la ensefianza de lenguas,
por ejemplo, debe ir por delante de este tipo de apreciaciones, es decir,
para poder contestar a esa pregunta o para poder modificar o
consensuar o respetar los criterios culturales de esos pueblos,
previamente hemos de poder comunicarnos con ellos, y para eso
primero debemos conocer su cultura, y desde su cultura, desde sus
rutinas, desde su comportamiento comunicativo y sus parametros
culturales intentar modificar esa conducta y llegar a un acuerdo. Y si
no se llega al acuerdo, la comunicacién intercultural habra existido
aunque las diferencias culturales no se hayan allanado. No se trata,
en este caso, de reflexionar sobre aceptar la cultura de los otros y a los
otros. No se trata de superar el etnocentrismo, de concienciar sobre
los otros, contra el racismo y la xenofobia, de sensibilizar para lo
diferente, de tolerancia y comprensién. Por el contrario, partimos de
la superaciéon del etnocentrismo, la comprension y la concienciacién
de lo diferente; partimos de un individuo que acepta lo diferente y
quiere comunicarse, sin interferencias, con un individuo de su propia
especie. La interculturalidad asi entendida es un esfuerzo por
la comunicacién entre culturas diferentes para integrarse, reci-
procamente, en la cultura del otro. La interculturalidad en el &mbito
de la ensefianza de lenguas es la capacidad de moverse entre las
culturas, comunicarse entre las culturas por el conocimiento de las
mismas.

Asi pues, el objetivo fundamental es facilitar la comunicacién
intercultural para aquel que ya es consciente de la necesidad de
conocer la cultura de su interlocutor para poder comunicarse con
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fluidez. Esta fluidez cultural en la comunicacioén se consigue, en gran
parte, aplicando un principio de empatia elemental, esto es, ponerse en
lugar del interlocutor y sumergirse en su cultura. Saber como vive, de
qué habla y, sobre todo, qué le agrada y qué le ofende es fundamental
para una comunicacion fluida.

Hay que ser conscientes del hecho de la comunicacién, hay que
ver como somos desde el punto de vista comunicativo, qué nos une y
qué nos separa. Hay que facilitar al lector datos para poder codificar
mensajes que su interlocutor pueda interpretar correctamente desde
los parametros de su propia cultura, que permitan una comunicacién
con la menor cantidad de interferencias posible y que preserve la
imagen de cada uno de los interlocutores en el intercambio
comunicativo. A ser posible, no solo debe preservarla, sino tener
capacidad comunicativa para cuidar la suya y la del otro en un
contexto cultural variado. Asi de facil, y asi de dificil. Ese debe ser el

objetivo de la interculturalidad, en definitiva, comunicacién global.
3. Metodologia

La justificacion metodologica del trabajo que presentaremos en la
segunda parte de este articulo se basa en una serie de conceptos que
se manejan en los estudios antropoldgicos en general y en los etno-
graficos en particular.

Siguiendo a Harris (1981: 167-181), una cultura consiste en los
modos socialmente adquiridos de pensar, sentir y actuar de los
miembros de una sociedad concreta. Dentro de este concepto general
de cultura, hemos de distinguir una cultura predominante que forma la
base de la sociedad en la que se inserta, y un conjunto de subculturas
que contiene cada sociedad formadas por grupos de personas cuyos
estilos de vida no son compartidos por el resto. La cultura
predominante tiene mucho que ver con el concepto de endoculturacion,
una experiencia de aprendizaje parcialmente consciente y parcial-
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mente inconsciente a través de la cual la generaciéon de mas edad
transmite a la generacién siguiente los modos de pensar y
comportarse tradicionales. Es cierto que en los tltimos anos las
nuevas generaciones crean mas distancia con las antiguas llegando a
lo que se ha dado en denominar abismo generacional. Pero, a pesar del
abismo, parte de esa endoculturacién permanece. Hay que decir, sin
embargo, que la endoculturaciéon puede explicar la continuidad de
parte de la cultura, pero no puede dar cuenta de la evolucién de la
cultura.

Nuestro objetivo, pues, seria, en cierto modo, obtener la mayor
cantidad de datos posible de los que forman parte de la cultura
predominante, la que se ha adquirido en el proceso de endocultura-
cién. Perseguimos descubrir lo general, lo que no cambia con las
modas o con los vaivenes sociales méas livianos. Somos conscientes,
del mismo modo, de que la cultura no es algo inamovible y que, en
ciertos casos, es propensa a la variacién, mas aun en el estado global

en el que nos movemos. Como sefiala Harris (1981: 166),

las culturas cambian con rapidez, tal y como sucede hoy en
dia en la mayor parte del mundo. Por ejemplo, antes de los
setenta, las mujeres estadounidenses casadas y con nifnos en edad
escolar creian que las esposas debian depender de sus maridos
para el sostenimiento de la familia. Llevadas por las subidas de
los precios y por el deseo de mantener o elevar el nivel de vida, un
numero cada vez mayor de mujeres casadas con nifos en edad
escolar violaron (sic) este “programa” y se pusieron a trabajar.
(...) Hoy en dia (...) est4 generalmente admitido que es propio y

adecuado que las mujeres hagan esto.

Por eso, nuestra investigacién no puede ser exhaustiva ni
imperecedera; la exhaustividad es casi una utopia en este tipo de
trabajos. Deberad pagar el canon del tiempo pero, probablemente,
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consiga obtener una serie de datos que han pasado de generacién en
generacidén y otros que puedan mostrar, con el paso del tiempo, el
cambio de los patrones culturales de una sociedad concreta.

Por tanto, no vamos a trabajar escrupulosamente con variables de
edad, sexo, nivel sociocultural, etc. sino que vamos a obtener los datos
en conjunto, vamos a intentar buscar por encima de todo, lo mas ge-
neral, dejando lo particular como excepcional, vamos a la cultura
predominante, dejando, por ahora, las subculturas si no fuera del
estudio, si en un segundo plano. Es la base de la cultura, los cimientos
sobre los que se levantan las diferencias de acuerdo con las variables
antes mencionadas.

Desde estos pardmetros de investigacion, realizaremos una
primera cala en la cultura de estudio empleando la encuesta que
presentaremos en la segunda parte de este articulo del siguiente
modo:

a) El primer informante rellenard la encuesta conveniente-

mente.

b) Una vez que la encuesta estd contestada, esa misma encuesta

se pasara a un segundo informante para que la complete, anada,

precise, matice, etc. los resultados del informante anterior. La
encuesta pasa a ser como un juego donde cada informante quiere
poner algo de su parte y no se conforma con confirmar lo que ha
puesto el otro. De este modo su conocimiento cultural pasivo sale

a la luz. Todos quieren poner algo que no haya puesto el otro.

Todo lo que afiade el segundo y los informantes subsiguientes

aparecera con un cambio en el formato de texto.

¢) La selecciéon de informantes es un tanto aleatoria. En esta

primera cala, se intentard pasar la encuesta a 3 informantes

contemplando Gnicamente la variable edad. En el ejemplo que
proponemos, han sido dos mujeres de en torno a los 20, 40 y un
hombre de cerca de 60 afios. Todos ellos con estudios uni-

versitarios. Méas adelante, podemos ampliar el universo aumen-
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tando el nimero de encuestas y teniendo en cuenta otro tipo de

variables.

Como veremos en la encuesta mencionada, es curioso comprobar
que practicamente no hay contradiccion entre ellos, que lo que afirma
el primer informante es confirmado por los otros sin enmendar
practicamente nada, solo anadir para explicar mejor.

En la encuesta intentaremos extraer datos tanto del comporta-
miento comunicativo como de costumbres y habitos sociales de la
comunidad a la que vamos a evaluar. No es lo mismo a qué hora
comes que si eructas después de comer. Uno afecta a la informacion,
otro al comportamiento comunicativo. Los primeros son importantes
en cuanto que pueden provocar actitudes. Los segundos son
importantes por si mismos.

Para la elaboraciéon de la encuesta hemos tenido en cuenta
diversos trabajos realizados en el ambito de la ensefianza de lenguas
extranjeras, entre otros:

—Marco Comun Europeo de Referencia para las Lenguas. 2001
Estrasburgo: Consejo De Europa. Centro Virtual Cervantes.
Instituto Cervantes. http://cvc.cervantes.es/obref/marco/

—Plan Curricular del Instituto Cervantes. 2006. Madrid: Edelsa.

—Soler-Espiauba, Dolores. 2006. Contenidos culturales en la en-
serianza de espanol como 2/L. Madrid: Arco/Libros.

—Oliveras, Angels. 2000. Hacia la competencia intercultural en el
aprendizaje de una lengua extranjera. Madrid: Edinumen.

Obviamente, muchos de los trabajos que se incluyen en la
bibliografia nos han dado pistas sobre la elaboracién de la misma.

De acuerdo con el Marco de Referencia (2002: 97-98), las carac-
teristicas distintivas de una sociedad europea concreta y de su cultura
se pueden relacionar, por ejemplo, con: la vida diaria, las condiciones
de vida, las relaciones personales, los valores, las creencias y las
actitudes respecto diversos factores, el lenguaje corporal. El
conocimiento de las convenciones que rigen dicho comportamiento
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forma parte de la competencia sociocultural del usuario o alumno, las
convenciones sociales y el comportamiento ritual.

Aunque pueden tener cierta importancia en los intercambios
comunicativos, hemos dejado al margen, caracteristicas geograficas,
medioambientales, demogréaficas, econdémicas, politicas, etc. de cada
uno de los paises analizados. Consideramos que tales datos
pertenecen al conocimiento general que debe tener el alumno del pais
de la lengua que estudia y a los que puede acceder sin mayor
dificultad. El Plan Curricular, por ejemplo, recoge muchos de estos
aspectos entre los Saberes y comportamientos socioculturales pero,
como decimos, hemos elegido aquellos que pueden impedir la
comunicacién y provocar interferencias, si bien somos conscientes de
que los demas son igualmente importantes, como conocimiento cul-
tural.

En la segunda parte de este articulo, pues, estudiaremos la

encuesta y los resultados de la misma.

Nota

Profesor del Dpto. de Lengua Espanola de la Facultad de Filologia de la
Universidad de Salamanca (Espafia).

1 En cierto modo, este texto de Pilar Garcia resume las definiciones de
cultura que se han dado en todas estas ciencias desde Malinovsky, Har-
ris, Sapir, Byram, etc. y que no traemos al texto para no cansar al lector.
De cualquier manera, se puede encontrar un excelente resumen de
dichas teorias en Santamaria Martinez (2010).
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Background

Computers have been used in classrooms for more than 30 years.
In the U. S. a major CALL organization, CALICO (The Computer As-
sisted Language Instruction Consortium) has been active since 1983,
doing research and publishing research results. The research articles
in the first issue of CALICO Journal were focused on the use of main-
frame computers and stand-alone PCs. The focus of recent articles
has now moved to the use of the networked PC systems. This change
is seen in the history of research on CALL. (Warschauer & Healey,
1998) Nearly all second language teaching conferences have CALL
sessions and teachers are reporting the results of their research.
(Levy, 1997; Chapell, 2001; Fotos & Browne, 2004; Hubbard, 2009)

In Japan, LET (The Japan Association for Language Education
and Technology) has been researching computer assisted language
teaching since 1980’s, although LET has a history of more than 50
years since its foundation. At the time of its foundation, the main
research interest was on the methodology of using language laborato-
ries. Gradually the interest moved to the use of technology in the
classroom environment. Also JALT (The Japan Association for Lan-
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guage Teaching) has a CALL Special Interest Group, which is doing
research and publishing its journal quarterly.

When the research on the use of computers started, computers
were mainly used for research purposes, not for educational purposes,
because of their high cost. Fortunately the number of computers
available to language teachers has been increasing. Only one com-
puter for a teacher was barely available in class twenty years ago, but
now a computer is available not only for teachers but for each stu-
dent.

Now language teachers can make use of CALL facilities, or com-
puter rooms, which are equipped with as many computers as the
number of students. All the computers in such rooms are connected
to the school intranet and the Internet.

Throughout the history of computer assisted language teaching,
many institutions have invested large amounts on hardware. The
hardware was used not only to instruct students but also to attract
more high school students. In some universities the computer facili-
ties were mainly used to attract high school students. Consequently
university administrators invested less on software, and significantly
less on human resources. In-service training on effective use of these
computer facilities was not properly done in these institutions. As
Jones (2001) pointed out, CALL “cannot be regarded as a self-access
operation”: teachers’ involvement and commitment are essential. So
under-utilized or barely utilized hardware and software have been
observed.

The University of Victoria

Last year I had the honor to visit the University of Victoria, Vic-
toria, British Columbia, Canada, as a visiting scholar. The University
of Victoria was established in 1903 as Victoria College, which was an
extension of Victoria High School, and was affiliated with McGill
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University and offered first and second year McGill courses in Arts
and Sciences. Unfortunately because of Act of Legislature in 1908,
Victoria College was obliged to suspend operations in higher educa-
tion. From 1915-1920 no college courses were given in Victoria. In the
autumn of 1920, the College began the second stage of its develop-
ment, reborn in affiliation with the University of British Columbia.
The College was completely separated from Victoria High School. In
September of 1921 Victoria College started using Craigdarroch Castle
as a school campus. Between the years 1945 and 1965, the transition
from a two-year college to a university was observed. During this
period the College was governed by the Victoria College Council
which was representative of the parent University of British Colum-
bia, the Greater Victoria School Board, and the provincial Department
of Education. The college enrollment increased because of the return
of World War II veterans in 1945-1946. Students held a public demon-
stration in 1946 to protest dangerous overcrowding and demand new
accommodations. In 1946 the College moved from Craigdarroch to the
Lansdowne campus of the Provincial Normal School. The Normal
School joined Victoria College in 1956. In 1963 a final move was made
to the Gordon Head Campus, as the University of Victoria became an
official educational institution and has been so for the past 50 years.

My major research focus here at the University of Victoria
(UVic) was how they utilize computer systems in language teaching.
The University of Victoria has a well known CALL facility, the CALL
Facility of the Humanities Computing & Media Centre (HCMC) with
its innovative design and its exceptional staff. The role of the HCMC
is to support research, teaching and learning in the faculty of Hu-
manities, in particular the fields of Humanities Computing and Lan-
guage Learning, and those aspects of other fields involving audio,
video or computing technology. They host a research and develop-
ment office which develops web applications, websites, on-line data-
bases and application programs, and manage a room of computer
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workstations for use by faculty, research assistants and others who
are participating in projects supported by the HCMC.
Fotos (2004a) mentions its innovative design:

All tape and VTR stations were moved to the edges of the
room, facing the wall. This left the center of the room open for
tables for other activities, such as pair work, student conferenc-
ing with the teacher, individual study and so forth. The director
then applied for funding for workstations with computers, gain-
ing a large extra room that is the current CALL Facility — the
showcase drop-in CALL Lab. This is a pleasant room with 26
workstations lining the walls, and eight stations in the middle of
the room, giving a total of 34 stations. The stations are a mixture
of 18 PCs and 18 Macintosh computers with Station 28 housing a
Macintosh G4 and scanner for graphic work. Software in the
following languages is installed on each computer: English (Sce-
nario play writing software), French, German, Greek, Italian,
Japanese, Norsk, Russian and Spanish. Linguistics software and
the Rosetta Stone CD are also installed. Other applications in-
clude WordPerfect, MS Office, Acrobat Reader, Bbedit, Simple
Text, Explorer and Netscape. Additional software or tapes are
available at the Wicket.

This is why the author chose University of Victoria as his research
site.

Although the HCMC’s role on CALL has not been changed, UVic
as a whole has adapted a new learning management system, Moodle.
Starting 2011 fall semester UVic shifted their learning management
system from Blackboard to Moodle. To facilitate the move, on-line
and off-line workshops for instructors were available.

For example,
“Tuesday, November 01, 2011 at 10:00 AM
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Moodle 099: Features Demo (Online Self-Paced)

This fully online demo course allows instructors to explore
the features available within Moodle to distribute content
and create activities. Although you are an Instructor, TA,
or support staff, you will complete this course in the student
role. Examples of each tool can be explored, along

with links to online documentation to set up and use

each potential course component.”

Some other titles of the workshops as of 10/20/2011 are “Moodle
101A: Generic Skills (Online Self-paced),” “Moodle 101B: Adding Re-
sources (Online Self-paced),” “Moodle 101D: Side Blocks (Online Self-
paced),” “Moodle 201: Getting the Most from Resources and Activi-
ties,” and “Moodle 301: Setting Up a Basic Gradebook.” Through these
workshops, instructors can acquire skills on using the new learning
management system.

According to the UVic’s e-learning website (http://elearning.
uvic.ca/moodle/instructors/47-what-a-course-looks-like, retrieved 9/
9/2011), UVic’'s Moodle has the following features:

* Flexible array of course activities including: forums, quizzes,
glossaries, resources, assignments, Chats, Wiki.

» Ability to publish any kind of digital content.

+ Ability to publish multimedia (videos, podcasts, audio) easily.

» Ability to create image libraries.

* Built in WYSIWYG HTML editor for easy creation of webpages
and editing of text entries.

» Submission tools for written assignments for instructor evalua-
tion.

* Self evaluation through quizzes.

* Course Blogs (Pilot)

» Student course Wikis.
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* Discussion forums with multiple settings.

* Glossaries that can show student entries.

» Link to UVic course reserve materials.

» Easy course backup at any time that can be downloaded to a

local computer and restored later.

From this list we can clearly see there are two types of features, class
management and instructional management. The features for class
management are used to facilitate organizing classes, such as submis-
sion tools for written assignments, links to UVic course reserve mate-
rials, and easy course backup tools that can download backups to a
local computer and restore it later. The features for instructional
management are used for students to interact with other students and
teachers, such as forums, quizzes, glossaries, Chats, and Wiki. Most of
these features are prepared, not only for UVic’'s Moodle, but Moodle in

general.

Moodle Interactive Features

There are 13 different types of activities in the standard Moodle

that can be found on the “add an activity” pull-down menu.

+ Assignments — Enable teachers to grade and give comments
on uploaded files and assignments created on and off line

* Chat — Allows participants to have a real-time synchronous
discussion

* Choice — A teacher asks a question and specifies a choice of
multiple responses

» Database — Enables participants to create, maintain and search
a bank of record entries

» Feedback — For creating and conducting surveys to collect
feedback
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* Forum — Allows participants to have asynchronous discus-
sions

* Glossary — Enables participants to create and maintain a list of
definitions, like a dictionary

* Lesson — For delivering content in flexible ways

* Quiz — Allows the teacher to design and set quiz tests, which
may be automatically marked and feedback and/or to correct
answers shown

* SCORM — Enables SCORM packages to be included as course
content

* Survey — For gathering data from students to help teachers
learn about their class and reflect on their own teaching

*« Wiki — A collection of web pages that anyone can add to or
edit

*» Workshop — Enables peer assessment

(http://docs.moodle.org/20/en/Activities: Retrieved 11/7/2011)

Moodle is “a software package for producing Internet-based
courses and web sites. It is a global development project designed to
support a social constructionist framework of education.” (http://
docs.moodle.org/20/en/About_Moodle, retrieved 10/24/2011) Social
constructivism is based on Vygotsky’'s view of children’s develop-
ment that learning is a continuing and dynamic process rather than
a fixed product which a teacher gives students, so children must con-
struct meaning interactively through discourse. Activities and texts
produced within a group of children will help shape how each child
behaves within that group. The teacher is not the only source of
knowledge. Students take turns being the teacher, address their own
learning needs, and moderate discussions and activities in a way that
collectively leads students towards the learning goals of the class.

As Moodle supports a social constructionist framework of edu-
cation, the focus of the report is on Moodle’s instructional
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management features, not on class management features. Also most
of the instructional management features or activities give students
the opportunity to interact with each others or with teachers but not
simultaneously. So these activities are considered asynchronous
computer-mediated communication (CMC) tools. Among these ac-
tivities “chat” is a synchronous CMC tool and if the asynchronous
CMC tools are used in class, they act more like synchronous CMC
tools, because the data exchange is done frequently within the limited

class periods.

Scaffolding & CMC

Fotos (2004b) emphasized the importance of “scaffolding” in her
research on effective writing instruction using emails. “Discourse
analysis in developmental psychology and L2 acquisition research
has identified an important phenomenon for the collaborative crea-
tion of meaning during social interaction. This is scaffolding, a term
indicating that people supply part of an utterance for their interlocu-
tors, who then use it to build their own utterances. In SLA theory,
scaffolding is considered to be an important process where learners
can expand their knowledge by modeling grammar structures or bor-
rowing forms from the previous utterance, thereby extending their
linguistic development.” When replying an email, the original text to
replay is not deleted, a new text or comments are inserted. By using
this insertion, students easily imitate the grammatical, syntactical,
and semantic structure of the language used in the email to reply.

Scaffolding can be seen not only in email exchanges, a form of
asynchronous computer-mediated communication (CMC), but in
other forms of CMC.

In chats, a form of synchronous CMC, people make conversations.
Even in emails people tend to use a speech-like register. So the regis-
ter in chats does not differ very much from emails. In chats, a small
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group of sentences are used to exchange meanings. Right after read-
ing the group of sentences people use sentences as original sentences
for scaffolding. Here the scaffolding is done quicker than in emails
but the basic scaffolding concept does not differ.

In MOOs, a form of synchronous CMC, usually conversations re-
main on the screen as the people write. So the appearance on the
display looks different from chats, but the way students use scaffold-
ing is the same. Some MOOs erase the message from one person when
he/she sends the next message. In those websites scaffolding should
be done even quicker.

Payne & Whitney (2002) says that their research “results do not
suggest that speaking skills can be developed in the absence of face-
to-face conversational interaction”, but synchronous CMC or chatting
in a second language can indirectly improve oral proficiency.

Not only is scaffolding effective through the use of CMC, but
CMC can change the atmosphere of the class. Collombet-Sankey
(1997) says

“No planned activity could have created better conditions for
interaction in French. It unlocked the dynamics of the group
because a new rapport among students was established based on
criteria other than language competence. This reconfiguration of
the culture of the language classroom which comprises a differ-
ent system of socializing has to be regarded as a positive develop-
ment in strategic language learning.”

CMC also reduces the pressure on students. Warshauwer (1999)
gives an example of a Chinese student. “Last semester I took another
English class with American students, and we did a lot of talk, but I
didn’t participate that much, because sometimes I want to say but I
don’t know how to say. When I talk I'm afraid that I'll make mistakes,
so I don’t like to talk in front of my class. I don’t like that kind of
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pressure. In Daedalus [computer discussion system], I do participate,
I'm not shy about that. Sometimes I just double-check before I send
it. AtleastI have time, I can think before I write or when I write I can
think, not like the way of talk, and to help you to understand what we
read, sometimes we have assignments, so it helps.”

As we have seen, the use of CMC is effective for teaching lan-
guages. It is good for scaffolding, and creates a rapport among stu-
dents and a low-pressure environment for learning.

Survey

In order to investigate how teachers use CMC at UVic, a survey
was conducted. The researcher chose three groups of people. The
first group was a group of teachers teaching English at the English
Language Center (ELC). The second was a group of teachers in the
Linguistics Department, who do not teach languages but are expected
to use Moodle for their classes. The third was a group of teachers
who teach non-English languages.

The researcher asked the director of ELC to distribute a question-
naire to teachers. To the second and the third group, the researcher
emailed a questionnaire to individual teachers/instructors and asked
for cooperation, and some teachers/instructors also forwarded the
email to their colleagues.

The first group, a group of ESL teachers, was selected to collect
the data from the teachers who teach English. The second group, a
group of Linguistics instructors, was selected to collect the data from
the teachers who teach about languages, because at Department of
English Language, Faculty of Foreign Language, Takushoku Univer-
sity, where the researcher teaches, teachers teach English and at the
same time they teach about English, such as English Phonetics, Se-
mantics, and Teaching Methodology. The third group, a group of
non-English language teachers, was selected to collect the data from
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teachers who teach foreign languages, because, in Japan, English is a
foreign language, not a second language.

There were eleven large questions in the survey. The first ques-
tion was “What subject do you teach?” This question was used to
identify which group the respondent was in. The second question
was “How long do you teach the subject after your graduation from
college?” This question gives us a rough estimate of subject’s teach-
ing career. The third question was “Please describe your use of tech-
nology in class?” This gives us how often the respondent use edu-
cational technology in class. The third question also asked about the
top three technologies the respondent uses; “Please name your top
three technologies.” The fourth question was “Do you email students
to communicate with them?” By this question we understand the
respondent’s perception about the students’ computer use. If the re-
spondent uses emails to communicate with students, he expects that
students have PC at home. The fifth question was “Are you using
MOODLE for class management?” We know whether the respondent
use Moodle for class management. The next question was for respon-
dents who answered they are not using Moodle for class management
in the previous question. “Would you like to use MOODLE for class
management near future?” was the sixth question. When a respon-
dent answered “No” to both fifth and sixth question, we know the
respondent is not agreeable to Moodle. The seventh question was
“Which of the following features of MOODLE do you (want to) use in
class management?” The researcher selected 11 features of Moodle:
Reading material, Create file directories and upload files, Assign-
ments, Chat rooms, Wikis, Student glossaries, Links to other sites,
Choices (surveys), Forum, Workshops, Databases. Those features are
on Moodle. Although question number seven asked about the use of
Moodle for class management, CMCs for instruction are included in
the list to see the difference between the use of Moodle for class man-

agement purpose and instructional purpose. CMC features here were
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Chat rooms, Forum (if used in a limited time span such as in class),
and Workshops (if used in a limited time span such as in class).
Wikis, Student glossaries, and Databases were the features students
have to cooperate in groups. The eighth question was “Are you using
MOODLE for instructional purposes?” This question directly asked if
the respondent was using Moodle in teaching. By comparing this
question and the fifth question, we see the different use of Moodle for
class management and instruction. The ninth question was the ques-
tion for the respondents who answered “No” to the eighth question.
“Would you like to use MOODLE for instructional purposes near
future?” When a respondent answered “No” to both eighth and ninth
question, we know the respondent does not use Moodle. The tenth
question was for the respondent who answered “Yes” to eighth ques-
tion or ninth question. “Comparing BEFORE and AFTER using
MOODLE, how have your classroom activities changed (how do you
want to change your classroom activities)?” Here respondents
comment on their use of Moodle or their perspectives of Moodle. The
eleventh question was the same question as the question seven, the
only difference was this question asked about the use for instruc-
tional use. “Which of the following features of MOODLE do you
(want to) use for instructional purposes?”

To the above questionnaire, 21 teachers/instructors responded in
total.

Question 1: Out of 21 respondents, 7 respondents teach English, 7 re-
spondents teach a language other than English, 6 respondents teach
linguistics, and 1 respondent does not teach but helps teachers. The
last respondent was excluded from this research because the respon-
dent only answered question 1, 4, and 8.
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English

Non-English

Linguistics

Helping

7

7

6

1

Question2: Most of the respondents (19 out of 20) have been teaching
their subjects for more than 10 years. 1 respondent has been teaching

the subject for less than five years.

Question 3: The number of respondents who frequently use technolo-

gies in class is 12. 6 respondents occasionally use them.

Frequent| Occasional Rare None

12 6 1 1

The top four named technologies were CD, OHP, DVD and Moodle
(7,7, 6, 6 respectively). 4 respondents answered “PC,” and other tech-
nologies named were “PowerPoint” (4), “Internet” (3), “www” (1),
“blog” (1), “YouTube” (1), “browsable database” (1), “video/audio
file” (1), “Hot Potato” (1), and “Audacity” (1). In total 16 respondents
use PC. The number added up does not match the 16 because some
respondents selected two of these technologies. 2 respondents se-
lected “Projector” but did not mention PC related technologies. Their
answers are “OHP, CD, Projector” and “OHP, Projector.” (20 respon-

dents)

Question 4: 11 respondents frequently used emails to communicate
with their students and 6 occasionally used them. So 17 teachers/in-
structors assumed students could access PC at home. These respon-
dents have potential having students use Moodle at home. (20

respondents)

Frequently | Occasionally | Seldom Never

11 6 3 0
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Question 5 and 6: 13 respondents use Moodle for class management.
1 respondent wants to use Moodle for class management in future.
The total becomes 14. The respondents who answered “no” to ques-
tion 5, and “no” or “I don’t know” to question 6 did not answer ques-
tion 7. 1 respondent did not answer question 5 or 6. These
respondents (6 in total) were excluded from question 7.

Question 7: 12 respondents used (wanted to use) Moodle for reading.
13 respondents used “file uploads and downloads” feature. 14 respon-
dents used Moodle’ s “assignment” feature. 1 respondent selected
“chat” and 3 selected “wiki”, 5 selected “glossaries” and 3 selected

” o« ”

“databases.” The researcher did not consider of “chat,” “wiki,” “glos-
saries” or “databases” as class management. Further research may be
needed. 12 respondents selected “link,” 5 selected “choices,” and no

one selected “workshop.” (14 respondents)

Reading| File |Assign| Chat | Wikis | Glos | Link | Choices | Forum Work- | Data-
shop | bases
12 13 14 1 3 5 12 5 9 0 3

Question 8 and 9: 11 respondents used Moodle for instruction. 1 re-
spondent wanted to use Moodle for class management in future. The
total was 12. The respondents who answered “no” or gave no answer
to question 8, and “no” or “I don’t know” to question 9 did not answer
the following questions. The number of these respondents (8) was
excluded from question 11.

Question 10:
The comments from the respondents were following:

1. My classroom activities haven't really changed as a result of
using Moodle. I use Moodle as a resource where students go
to get additional links to further practice different English
skills.
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Easier to incorporate authentic material, easier to communi-
cate with students, students upload their files, I am looking
into an audio recorder option on Moodle, so we don’t have to
use Audacity and emailing.

They have not changed that much. I can do less review be-
cause the review material is now on Moodle.

It provides a forum for students to interact outside of class.
I don’t see any difference. I use Moodle to supplement what
I cannot do during classes. (This answer was written in Japa-
nese. This translation was done by the researcher.)

The class room contact hours are limited; any material for
students to prepare and do the review for the lessons has
been useful. I can tell those who have spent time with the
material uploaded in the Moodle. The class notes are useful
one to upload for those who have to miss the class due to
illness; they are at least up to date for what’s happening in
the classroom.

(D do not distribute handouts to all classes. Assignments
handed in through Moodle saving time in class.

They haven’t changed much. Before Moodle I used Black-
board; before Blackboard I created my own course websites
using Composer or just HTML programming. I might make
more information (links, etc.) available now than I used to,
because it's a bit easier. On the other hand, my publicly
available sites allowed for constructive collaboration with
other instructors, which was much more fruitful, frankly —
now I'm back in the traditional isolated world of the instruc-
tor.

My classroom activities have not really changed. What has
changed is how they are performed/delivered.

Some class “business” is taken care of outside class in Moodle.

(More in-class time for teaching and discussion.)
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11. The biggest change is in the distribution of handouts. I now
rarely do this as everything is on Moodle. I put review sheets
with answers keys on Moodle for the students and links to
other sources that are useful for them.

12. Make the classroom more interesting, fun, student centered,
interactive.

Some respondents mentioned that their classes had not changed
very much. They said they could save time by using Moodle’s file
upload and download feature, because they didn't have to deliver
handouts and/or homework in class.

One respondent said “I am looking into an audio recorder option
on Moodle, so we don’t have to use Audacity and emailing.” This re-
spondent was using Moodle and Audacity. The way the respondent
was using Moodle was just like a language laboratory facility. With
more sound manipulating function, the researcher thinks, Moodle is

going to take the place of a language laboratory.

Question 11: 10 respondents used Moodle for “reading.” 12 respon-
dents used “file uploads and downloads” feature. 11 respondents used
Moodle’s “assignment” feature. 4 respondents selected “chat,” 3 se-
lected “wiki,” 5 selected “glossaries,” 10 selected “link”, 5 selected
“choices,” 9 selected “forum,” 2 selected “workshop,” and 2 selected
“databases.” (12 respondents)

Reading| File |Assign| Chat | Wikis | Glos | Link | Choices | Forum | W0rk-| Data-
shop | bases
10 12 11 4 3 5 10 5 9 2 2

”

Almost all respondents selected “reading,” “file,” “assignment,” “link,”
and “forum.” So excluding these teachers, the researcher selected 7
teachers to see how they used Moodle.

Among 4 respondents who used “chat,” 3 were non-English lan-

guage teachers and 1 was a linguistics teacher. Among 3 respondents
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who used “wiki,” 2 were non-English language teachers and 1 was a
linguistics teacher. Among 5 who used “glossaries,” 3 were non-
English language teachers, 1 was an English teacher, and 1 was a lin-
guistics teacher. 3 active teachers (marked with *) used “chat,”

“wiki,” and “glossaries” for instruction.

Selected Teachers and Features

Q1 Subject Q11 Q11 Q11 Q11 Q11 Q11
(E=1, Lang=2, Chat Wikis Glos Choices | Work- | Data-
Ling=3, H=4) (Yes=1, shop bases

No=2)
1 2 2 1 1 2 1
*2 1 1 1 1 1 1
2 2 2 2 1 2 2
*2 1 1 1 1 1 2
2 1 2 2 2 2 2
2 1
*3 1 1 1 1
Conclusion

As we have seen, among the 20 respondents, 12 people said they
use Moodle for instructional purpose. This number represented 60%
of the respondents. However among them, only a few instructors/
teachers actively used CMC features. 3 respondents used Chat fea-
ture, 3 used Wiki feature, 2 used Workshop, and 2 used Databases.
Although 12 respondents used “file,” 11 used “assignment,” 10 used
“link,” and 9 used “forum,” CMC in Moodle was not generally used at
UVic. Bax (2003) says there are seven stages of normalization in
CALL.
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Stages of normalisation in CALL

1 Early Adopters. A few teachers and schools adopt the tech-
nology out of curiosity.

2 Ignorance/scepticism. However, most people are sceptical, or
ignorant of its existence.

3 Tryonce. People try it out but reject it because of early prob-
lems. They can't see its value — it doesn’t appear to add any-
thing of ‘relative advantage’.

4 Try again. Someone tells them it really works. They try
again. They see it does in fact have relative advantage.

5 Fear/awe. More people start to use it, but still there is (a)
fear, alternating with (b) exaggerated expectations.
Normalising. Gradually it is seen as something normal.
Normalisation. The technology is so integrated into our lives
that it becomes invisible — ‘normalised’.

The use of Moodle for instructional purpose was on the 4th or 5th
stage of normalization, because 60% of respondents used Moodle for
the classroom instruction.

The fact that only 3 respondents actively used Moodle’s CMC
features suggests us that they are in 1st or 2nd stage. The comments
on question 10 indicate many of the respondents felt that the class
had not changed very much after they introduced Moodle. This is
strange. After the introduction of a new technology, the class should
change a great deal. For example, before the introduction of the tape-
recorders into classes, teachers had to read a conversation aloud to
students. Now we can start our class by playing a recorded conversa-
tion by two actors. So the class has changed after the introduction of
a tape-recorder. After the introduction of video, teachers started to
teach about eye contact, facial expressions, gestures, and so on. If the
respondents’ class has not changed, that suggests that they have not
actually used the new function (CMC) of Moodle.
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From the result of the survey, there is still some room for im-
provement in using Moodle at the University of Victoria. In the
course of improvement the three active teachers/instructors may

play important roles.
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Appendix
Survey

Invitation to participate.

Dear teachers

I am Prof. Akira Mikami in the Department of Foreign Lan-
guages, Takushoku University, Japan. I have been teaching English
for more than 30 years and now [ am a visiting scholar in the Linguis-
tics Department, UVic. I am doing research on the use of computers
as a tool for teaching at university level. With this message, I would
like to invite you to participate in my research project into the use of
MOODLE in instruction.

Although none of the questions are personally sensitive, your
participation is entirely confidential (no-one else will know that you
have responded) and your response to the questionnaire will be sum-
marized so that none of you will be identified as individuals, and I will
destroy your response within a month on completing my paper. The
result will be published and will contribute to the use of MOODLE in
Japan. Please reply within a week.

Please underline and/or delete non-applicable choices.

Question 1
What subject do you teach?
(English/ Other language/ Linguistics/ I only help teachers)

Question 2
How long do you teach the subject after your graduation from col-
lege?

(None/ Less than 1 year/ Lessthan5/ Lessthan 10/ More)



— 226 —

Question 3
Please describe your use of technology in class? (Including old tech-
nologies, like OHP)

(Frequent/ Occasional/ Rare/ None)

Please name your top three technologies.

Question 4
Do you email students to communicate with them?
(Frequently/ Occasionally/ Seldom/ Never)

Question 5
Are you using MOODLE for class management?
(Yes. /No. /I don’t know what it means.)

Question 6 (If your choice is “No” to Question 5, please answer.)
Would you like to use MOODLE for class management near future?
(Yes. /No. /Idon't know.)

Question 7 (If applicable, please answer)
Which of the following features of MOODLE do you (want to) use in

class management?

Reading material (yes/ no) Links to other sites (yes/ no)
Create file directories and upload files (yes/ no)

Assignments (yes/ no) Choices (surveys) (yes/ no)
Chat rooms (yes/ no) Forum (yes/ no)
Wikis (yes/ no) Workshops (yes/ no)

Student glossaries (yes/ no) Databases (yes/ no)

Question 8
Are you using MOODLE for instructional purposes?
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(Yes. /No. /I don’t know what it means.)

Question 9 (If your choice is “No” to Question 8, please answer.)
Would you like to use MOODLE for instructional purposes near fu-
ture?

(Yes. /No. /Idon't know.)

Question 10 (If your choice is the first one to Question 8 or 9, please
answer)

Comparing BEFORE and AFTER using MOODLE, how have your
classroom activities changed (how do you want to change your class-

room activities) ?

Question 11 (If applicable, please answer)
Which of the following features of MOODLE do you (want to) use for
instructional purposes?
Reading material (yes/ no) Links to other sites (yes/ no)
Create file directories and upload files (yes/ no)

Assignments (yes/ no) Choices (surveys) (yes/ no)
Chat rooms (yes/ no) Forum (yes/ no)
Wikis (yes/ no) Workshops (yes/ no)

Student glossaries (yes/ no) Databases (yes/ no)
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